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INTRODUCTION AND CONTEXT 

During the summer of 2015, the Virginia Early Childhood Foundation, partnering with the Virginia 

Chamber of Commerce, hosted a meeting of high level stakeholders to begin a statewide discussion 

regarding the early childhood workforce, which was dubbed the “Upskilling Initiative.” This convening 

brought high level and multi-sector attention to the importance of the early learning workforce and the 

need for a cohesive system of professional development supports. Discussions highlighted current barriers 

to professional development pathways and credentialing and spawned a working paper which has 

captured the attention of leaders with the power to make change and to leverage support for goals related 

to the early childhood workforce. The working paper (Attachment A) has served as a compass for the 

state’s efforts and guided subsequent activities and strategies. This leadership group rallied around this key 

statement of agreement:  

 

 

If we want to improve outcomes for children, especially those at risk, we must invest in the 

capabilities of the adults who are supporting their growth and development. And if we want 

effective teachers for young children, we must not only have the kinds of regulations and 

standards that define a skilled workforce, but we must also ensure that we have a system that 

supports their acquisition of those skills and competencies.  

 

 

In both areas, Virginia’s methods and systems are not as coherent and aligned as they could be.  

From the initial discussion, three initiatives have sprung: 

1. First, the convening attracted the attention of the National Academy of Medicine. Following the 

publication of a seminal report entitled Transforming the Workforce for Children Birth Through 

Age 8, National Academies determined as a next phase to convene a 9-month collaboration across 

five states to focus on practical implementation of plans to transform the early childhood workforce. 

Virginia was selected as one of these states, and the Kellogg Foundation funded the Virginia team’s 

participation.  

2. The discussion and conundrums earned the attention of Delegate Tag Greason (R-Loudoun), who 

subsequently sponsored HB46 (Attachment B) to create a high level School Readiness Committee – 

patterned after Virginia’s highly-effective Standards of Learning Innovation Committee – to attend 

to the early educator workforce. The Committee has a specific charge, composition, and structure 

outlined in the legislation. Over the coming months, the committee will hear from experts from 

within and outside of Virginia to address key issues such as hearing about the national dialogue on 

the workforce, understanding the research base about the distinctive competencies this workforce 

needs, assessing existing resources and demands, and providing recommendations and guidance for 

refining Virginia’s system of supports for early educators.  

3. Governor Terry McAuliffe introduced funds in his proposed budget in December, 2015, which the 

2016 General Assembly supported, to establish a scholarship and credentialing initiative for early 

educators to be administered by the Virginia Early Childhood Foundation in partnership with 

Virginia’s community colleges. This initiative will make it possible for teachers in early childhood 

classrooms to bolster their skills and immediately put their learnings into practice – benefitting at-

risk children in the near term.  
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This report summarizes the work of Virginia’s Core Team as part of the Innovation to Incubation 

B-8 initiative, and will be provided both to the National Academy and to the School Readiness 

Committee, along with a presentation at the Committee’s November, 2016 meeting.  

 

The work of Virginia’s core team has resulted in significant contributions to informing Virginia’s focused 

discussion on the early childhood (EC) workforce, including:  

 Establishment of a set of principles for addressing the EC workforce and career/ed pathways 

 Affirmation of a standards framework guiding the EC profession 

 Discernment of key barriers in the current career and education pathways for the workforce 

 A vision for a seamless professional development pathway characterized by stackable credentials 

focused on early educators’ acquisition of the specific skills, competencies, and knowledge needed 

to most effectively support young learners, and  

 Development of a position statement and key recommendations to overcome the barriers to 

effectively supporting this critically important workforce and profession. 

Key research questions for Virginia’s leaders’ discussions are: 

 What do we need to learn/map about this workforce? 

 What do we need to learn/map regarding PD opportunities for workforce? 

 To what extent do PD standards and structures reflect current knowledge? 

 To what extent do PD opportunities offer a clear, stackable, and affordable continuum? 

 To what extent is high quality content available and accessible to every practitioner at every stage of 

continuum? 

 What are our state priorities for this workforce? 

 Who has the power and the will to make critical changes and improvements? 
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PROBLEM STATEMENT 

1. We know that we have gaps and misalignments in the current higher education pathway for the 

early educator profession. 

 

 

 

2. We know that we will need to work on both “the frame” (standards and structures) and “inside the 

frame” (content of those standards and structures) to ensure high quality professional development 

opportunities along the continuum for the early educator workforce. 
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3. We know that moving forward will require systems change. 

"We now know that some of our structures and systems that set standards and requirements for teacher education and 

training (like licensing for child care programs through social services and licensure for teachers in public schools) that 

have been established over decades do not reflect the new knowledge that we have about effective teaching and learning 

for young children. At the same time, these structures and systems are bifurcated; there is one set of standards and 

supports for those teaching in private settings (usually under the purview of the Virginia Department of Social 

Services and its responsibilities for the licensing and regulation of child care programs and providers) and those 

teaching in public settings (under the purview of the Virginia Department of Education and its responsibilities for 

oversight of public schools and teacher licensure). These agencies have very different philosophies, mandates, and 

practices, yet both have the same ultimate responsibilities and commitment to ensure that young children (especially 

those at risk) have opportunities to start school ready to learn and succeed."  

4. We know that we will need both collective and individual leadership for 

 Collective problem solving and agreement on plan with cross-cutting accountability 

 Clear lead responsible for convening stakeholders, structuring work, developing timelines, 

gathering information, scheduling accountability checks 

 Readiness for disruptive change and motivation to achieve collectively developed goals 

 

OPPORTUNITIES AND RESOURCES 

1. We are building upon and will feed back into the Upskilling Virginia’s Early Learning Workforce 

initiative. 

2. We have new resources in the state budget and establishment of the new School Readiness Committee, 

dedicated to focusing on the early learning workforce. 

The key goal of the Committee is to ensure an effective professional development and credentialing system for 

the early childhood education workforce in the Commonwealth, including the (i) development of a competency-

based professional development pathway for practitioners who teach children birth to age five in both public 

and private early childhood education programs; (ii) consideration of articulation agreements between 

associate and baccalaureate degree programs; (iii) refinement of teacher licensure and education programs to 

address competencies specific to early childhood development; (iv) alignment of existing professional 

development funding streams; and (v) development of innovative approaches to increasing accessibility, 

availability, affordability, and accountability of the Commonwealth's workforce development system for early 

childhood education teachers and providers. The Committee shall periodically review its key goal and make 

recommendations to the Board of Education, the State Council of Higher Education for Virginia, and the 

General Assembly.  

3. We have new resources in the state budget for a scholarships/credentialing initiative for the early 

educator workforce, administered by VECF in partnership with VCCS. 

4. Current revisions to state requirements for higher education programs leading to teacher licensure 

provide an opportunity to review B8, cross sector alignment are underway. 

5. We have increasing understanding from stakeholders and policy makers that “School readiness is 

linked to workforce readiness” and “The most important factor in school success and learning outcomes 

for young children is the capabilities of the adults who support their growth and learning.  – Upskilling 

Virginia’s Early Learning Workforce working paper. 
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FOCUS FOR THE TEAM’S WORK 

In order to focus on a feasible work plan for this National Academy of Medicine project and understanding 

its central role in next steps for Virginia, the team elected to focus on Recommendation 5. 

Recommendation 5: Develop and enhance programs in higher education for care and education 

professionals. 

Recommendation 5a: Institutions of higher education, including leadership, administrators, and faculty, 

should review and revise the requirements and content of programs for students pursuing 

qualification to practice as care and education professionals working with children from birth to age 8. 

 

 

Strategic Goal: 

Create a pathway of high quality, competency-based, stackable credentials beginning with 

options at the high school level, spanning community college programs, to undergraduate and 

graduate level programs in Virginia’s colleges and universities. 

 

This pathway should address barriers in: 

Affordability: 1) ensures programming is affordable to early educators and 2) increases efficiencies 

in existing funding streams for professional development 

Access: enables incumbent early educators to attend training and coursework that 1) work with 

their schedules, and 2) ensures that they learn and can practice key competencies   

Articulation: establishes a seamless transfer of credits between certificates, associate, and bachelor 

degree programs across Virginia 

Availability: increases early childhood-specific certificates and degrees 

Accountability: reconciles employer standards with competencies   

Capacity: requires sufficient instructors to handle influx of new early childhood students 

Demand: ensures credentials are desired by both early educators and employers 
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WORK PLAN ACTIVITIES 

 
1. Gather and review information about current state competencies, credentials and job requirements, 

including induction, practicum, and orientation requirements.  
 
This will include:  

 Existing VA career pathway levels and credentials, state PK-8 licensure options, and EC higher education 
programs at undergraduate and graduate levels 

 Existing statewide EC certificates that articulate into statewide EC AAS, current statewide AAS degree, and 
any existing associate-to-baccalaureate articulation agreements 

 Existing PK-8 teacher requirements for orientation/induction and practicum/student teaching across child 
care, Head Start, and P-4 school sectors 

 

 

2. Review proposed revisions to state program approval of ECE baccalaureate and post-baccalaureate 
programs leading to PK-8 licensure, identify opportunities and challenges, and provide feedback to BOE.  

 

 
3. Draft chart of high level alignment and gaps in state standards/competencies/student outcomes between: 

 

 Student outcome/assessment requirements in proposed state program approval of ECE baccalaureate 
degree programs leading to B8 licensure (2016) 

 Statewide EC associate of applied science (A.A.S.) student competencies/learning outcomes, Virginia 
Competencies for Early Childhood Professionals (2008), and national standards of the B8 early education 
profession and related higher education accreditation systems (NAM, NAEYC) 

 
4. Prepare report for presentation to the Upskilling Virginia’s Early Learning Workforce stakeholder group 

and new School Readiness Committee to include: 
 

 Affirm Upskilling the Workforce paper or suggest additions regarding the existing landscape and 
identification of strengths, gaps, misalignments, and opportunities.  

 Core principles and goals for any revisions to higher education programs - Guiding Principles for the Higher 
Education Pathway 

 Affirmation or suggestions regarding state definition of school readiness 

 Role of national standards of the profession as foundational/core competencies/outcomes for all B-8 
teachers and related training/degree programs, with the VA 0-5 Competencies for Early Childhood 
Professionals as a supporting resource for training and education programs. 

 Next step in higher education pathway work – regional articulation pilots 
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TIMELINE 

Month Events Goal  Activities 

Oct 2015-
Jan 2016 

Team invitations 
and confirmations 

  

February  Feb 5 Core team 
Meeting #1 in DC 

Core team discussion of NAM 
recommendations, priorities, 
potential activities 

 

March  Core team call 
March 2 

Follow up on core team 
assignments, stakeholder 
engagement 

 Review proposed teacher ed program 
approval changes, existing state 
competencies, articulation agreements, 
community college offerings.  

 Through SCHEV, introduce initiative to 
state articulation committee. 

April Core team call 
April 8 

Core team discussion of drafts 
outline of work plan, 
stakeholder engagement 

Confirm draft work plan (team), begin draft B8 
competency alignment chart  

May May 2-3 Core 
team Meeting #2 
in CA 

Core team brings notes, 
develop draft work plan & next 
team assignments 

 

June Core team call 
June 10 

Share draft work plan with 
stakeholders, gather input 

Affirm revised Guiding Principles for higher 
education pathway. Follow up on May team 
assignments. Develop plan to coordinate with 
larger Upskilling group and workforce 
committee 

July Core team call July 
7 
Core team 
Meeting #3 July 
21-22 in DC 

Core team drafts 
implementation plan 

 Affirm school readiness definition and 
recommendation re ECE training and 
education outcomes / standards / 
competencies.  

 Develop feedback to BOE on proposed 
revisions to P-3 teacher prep program 
approval. 

 Develop plan for pilot of transfer degree. 
August Core team 

meeting if 
needed, TBD 

Gather input on draft 
implementation plan from 
stakeholders, incorporate 
feedback 

Work transitions to new School Readiness 
Committee with focus on workforce 
development. Final edits and formatting for 
report from this team. 

September  Release plans in states First meeting of School Readiness Committee. 

November    Present detailed findings and 
recommendations to the School Readiness 
Committee. 

 Submit scholarly paper to the National 
Academy’s Perspectives for publication. 
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PRINCIPLES 

Virginia’s Core Team established the following guiding principles: 

Guiding Principles for Virginia’s Early Childhood Higher Education Pathway 

Adopted by the Virginia Core Team July, 2016 

The Virginia early childhood higher education pathway will: 

1. Contribute toward a continuum of training, education, technical assistance, and credentials that support 

and improve practice and career opportunities for early educators working with young children from 

birth through age 81 

2. Offer high quality, competency-based, stackable credentials beginning with options at the high school 

level, spanning community college programs, to undergraduate and graduate level programs in 

Virginia’s colleges and universities1 

3. Improve higher education affordability, access, and articulation opportunities for the early childhood 

workforce1 

4. Link to state efforts to increase availability, accountability, capacity and demand for early childhood 

higher education programs1 

5. Increase professional development system integration through alignment of standards, competencies 

and credentials across birth through age 8 early learning sectors including child care, Head Start, Pre-K, 

and early grades2 

6. Improve quality assurance processes in higher education to provide accountability to professionals, 

young children and their families, governing bodies, and the public, ensuring that degree and certificate 

programs are high quality in design and implementation and meet national standards of the profession 

as well as state requirements2 

7. Support increased diversity in the early childhood workforce at all professional levels and across all 

sectors through the recruitment, retention, and completion of students whose gender, race, language, 

culture, socioeconomic background, and other characteristics reflect the diversity of children and 

families served in early childhood education programs2 

8. Align with efforts to increase compensation parity for early educators across settings, sectors and age of 

children served, by adopting a unifying framework of expected knowledge, competency, 

responsibilities, and qualifications across birth through age 8 settings, sectors, age groups, roles, and 

adjacent or similar states2 

9. Develop and enhance programs in higher education through regular review and revision of 

requirements and content; and through work with local practice communities to improve program 

design, facilitate cross-institutional relationships, and identify appropriate and diverse field placements3 

10. Be informed by evidence-based research and practice, supports ongoing research and evaluation, and is 

innovative and responsive to evolving community and state contexts3 

These guiding principles build upon the work of:  
1 The July 2015 Upskilling the Early Childhood Workforce Working Paper  
2 The Virginia state team that participated in the 2015 pilot of NAEYC Indicators of Progress to Support Integrated Early Childhood 

Professional Development Systems  
3 The Virginia state team that participated in the 2016 National Academy of Medicine project and related report Transforming the 

Workforce for Children Birth through Age 8: A Unifying Foundation  

http://www.naeyc.org/files/naeyc/Build%20It%20Better_For%20Web.pdf
http://www.naeyc.org/files/naeyc/Build%20It%20Better_For%20Web.pdf
http://www.nap.edu/catalog/19401/transforming-the-workforce-for-children-birth-through-age-8-a
http://www.nap.edu/catalog/19401/transforming-the-workforce-for-children-birth-through-age-8-a
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STANDARDS, AFFIRMATIONS, and RECOMMENDATIONS 

Virginia’s Core Team believed it important to review and either affirm or recommend amendment to 

several national and Virginia guiding standards and alignment frameworks. The team’s review included: 

A. Virginia’s Definition of School Readiness, originally established and adopted in 2006 

B. Crosswalk of national and Virginia frameworks regarding the competencies for early childhood 

practitioners 

C. Virginia’s education program, licensure, and endorsement regulations 

 

A. Virginia Definition of School Readiness 

Virginia’s Definition1 of school readiness describes the capabilities of children, families, schools and 

communities that promote student success in kindergarten and beyond. Each component – children, 

families, schools and communities – plays an essential role in developing school readiness. 

 Ready Children are prepared socially, personally, physically and intellectually to meet literacy, 

mathematics, science, history/social science and developmental standards for four-year-olds 

described in Virginia's Foundation Blocks for Early Learning. 

 Ready Families include parents and other adults who take responsibility for school readiness 

through direct, frequent and positive involvement with their children and by maintaining stable 

relationships and environments that promote healthy development and learning. 

 Ready Schools provide a seamless transition to a learning environment led by skilled teachers and 

welcome all children with opportunities to enhance and build their skills, knowledge and abilities. 

 Ready Communities – including businesses, faith-based organizations, early childhood service 

providers, community groups and local governments – support schools and families through 

information and access to high-quality child care and other early learning opportunities and 

services. 

After a scan of multiple states’ definitions and consideration, the team recommends affirming the current 

Virginia school readiness definition to guide the school readiness and related career development work 

going forward. (confirmed during July 7, 2016 team meeting) 

B. Professional Standards and Competencies: Crosswalk 

The Virginia Core Team reviewed a crosswalk (see consultant memo, Attachment D) to compare the 

categories, span or range of knowledge/understanding competencies, and the cognitive demand and skills 

in applied practice competencies across several guiding standards frameworks (National Association for 

the Education of Young Children or NAEYC; National Academy of Medicine/Institute of Medicine; 

Virginia’s Competencies for 3 and 4 year old endorsement area; Virginia’s Competencies for PreK-3rd grade 

area; and Virginia’s Competencies for Early Childhood Professionals from birth to age 5). The crosswalk 

made it possible for the team to consider the worthiness of revisions to Virginia’s standards and/or to 

discern appropriate connections between competencies, credentials, and roles on a birth through age 8 early 

childhood education career pathway. 

                                                           
1 To view the full definition, see Attachment C or 

http://www.doe.virginia.gov/instruction/early_childhood/school_readiness/va_school_readiness_definition.pdf 

 

http://www.doe.virginia.gov/instruction/early_childhood/school_readiness/va_school_readiness_definition.pdf
http://www.doe.virginia.gov/instruction/early_childhood/preschool_initiative/foundationblocks.pdf
http://www.doe.virginia.gov/instruction/early_childhood/school_readiness/va_school_readiness_definition.pdf
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The purpose of the competency crosswalk is to support Virginia’s interest in competency based credentials 

that can be portable and stackable: recognized and valued by Virginia employers and state agencies across 

the child care, Head Start and education sectors; aligned with Virginia state requirements for teacher 

education programs leading to licensure; recognized or at least understood in neighboring states and 

increasing the potential for cross-state reciprocity; and stacking from high school through graduate 

education levels and from entry to advanced roles.  

Findings 

Content categories and span of knowledge similarities and gaps: When compared to the NAM and NAEYC 

national competencies, the VA 3- and 4-year-old certification competencies, VA PreK-3 certification 

competencies and VA Competencies for EC Professionals (Birth to K) appear to have complementary 

strengths and gaps.  

 The VA 3- and 4-year-old competencies are stronger in child development, family and community 

relationships, and developmentally appropriate teaching strategies, but may have gaps related to 

assessment, teaching strategies, knowledge of academic disciplines in an ECE curriculum, and 

professionalism.  

 The VA Prek-3 competencies are stronger in some aspects of child assessment and its use, and in 

understanding and teaching the content of academic disciplines, but may have gaps related to child 

development, assessment, family and community relationships, developmentally 

appropriate/effective teaching strategies, and professionalism. They appear to be closely aligned 

with the old NCATE ACEI SPA standards currently under revision by CAEP.  

 The VA Competencies for EC Professionals were developed before the NAEYC standards were 

revised in 2009 and may need strengthening to address current NAEYC Standard 5, knowledge and 

application of academic disciplines in an ECE curriculum.  

Early childhood age/grade range:  

 In general, the NAEYC and NAM competencies are very similar in content and address the full 

developmental period of early childhood, birth through age 8 across all early education settings. 

 None of the VA competencies are written for implementation across B-8 age range. Each addresses 

different but overlapping age ranges. 

o The Department of Education licensure for teachers of Prek-3 presumably address ages 3 or 4 

through 8  

o The Department of Education endorsement for teachers of 3- and 4-year-olds appears to 

overlap with the PreK-3 endorsement 

o The Department of Social Services’ VA Competencies for EC Professionals are written for 

birth to kindergarten.  

Levels of competency, cognitive demand and skill:  

 The NAM and VA teacher certification competencies are linked to policy or policy 

recommendations regarding initial licensure in BA level programs.  

 The NAEYC standards include competencies at both initial licensure at undergraduate or post-

baccalaureate levels and preparation for advanced specialized role levels (accomplished teacher, 

administrator, public policy and advocacy specialist, and teacher educator/researcher) at graduate 

degree levels. 
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 The VA Competencies for EC Professionals include Level I (implement program guidelines and 

policies), Level II (implement with independence and initiative), Level III (design, assess, modify the 

environment; model and encourage best practices) and Level IV (leadership and inquiry) items for 

each competency area. 

Following consideration of the comparative strengths and weaknesses of the national and Virginia 

standards, the Virginia Team concluded that following the nationally-developed and recognized standards 

(of either or both NAEYC and NAM) is advisable. While each of the Virginia standards have strengths, they 

each also have gaps that are addressed by the NAEYC and NAM standards  in that the focus of the national 

standards is on the birth to age 8 continuum and are comprehensive in scope of content and levels. Virginia 

should revise and adapt their standards, aligning with the national frameworks. 

C. Regulations for education programs, teacher licensure, and endorsement 

Virginia’s Team recognizes and appreciates that the proposed revisions to the regulations for education 

programs offer some flexibility and the opportunity for universities that so choose to incorporate 

coursework specific to competencies for those teachers working with children birth to age 5. Previously, 

constraints in available credit hours meant that baccalaureate programs in Virginia universities could 

effectively prepare teachers for K-12 but did not include enough early childhood-focused content to 

effectively prepare teachers for children birth to age 5. The new language and increased flexibility in credit 

hours opens the door – for the first time in many years - for universities to design and offer education 

programs specific to the preparation of teachers of very young children.  

The Team also discussed and is in the process of finalizing recommended refinements to the PK-3 and PK-6 

licensure regulations revisions, with the goal of ensuring they are focused on the skills and competencies 

research has shown that educators need to effectively teach young children. While the Team plans to meet 

with VDOE and VBOE representatives to discuss their recommendations, the deficiencies of the current 

licensure structure for ensuring the competencies for teachers of young children, paired with the current 

absence of early childhood-specific baccalaureate programs, beg an alternative strategy. Although the Team 

believes that refinements to the proposed licensure requirements would significantly improve the 

preparation of early childhood educators, they also believe that these changes alone are not sufficient.  More 

needs to be done to ensure that licensure tracks that include teaching young children give preservice 

teachers 1) more time working with children at this age range and 2) more specific coursework on the 

development of young children and implications for effective teaching practices.   

The Team encourages consideration of a redesign of the early childhood degree to include birth through 

eight or the new development of a birth through five or birth through eight degree to ensure this type of 

thorough and adequate preparation. 
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POSITION STATEMENT AND RECOMMENDATIONS 

Bridging the Divide: Higher Education and Early Childhood Leaders’  

Position Statement on Early Childhood Teacher Preparation 

 

We, the undersigned, assert that: 

 School readiness for Virginia’s children, the gateway to educational and workforce success, is both an 

educational and economic imperative. For Virginia to achieve optimal return on investment in early 

childhood interventions, quality is non-negotiable.  

 A primary determinant of young children’s learning and development is the capabilities of the adults 

who interact with and care for them. Since the majority of Virginia’s children ages 0-5 are in households 

where all parents work, early childhood practitioners are key partners for families in supporting young 

children’s healthy development during these most formative and foundational years. Young children – 

especially those at risk – must have access to high quality early learning experiences, led by highly 

competent teachers, to have the academic and social-emotional foundations to succeed in school. 

 Because of the diversity and range of early childhood education programs (including but not limited to 

regulated private child care and publicly funded Head Start or state preschool programs), the early 

childhood workforce is large and diverse. The competencies, skills, and knowledge that these 

professionals need to effectively support the development and learning of very young children (birth 

to age 5) are distinct from those for teachers of older children – not lesser, but different.  

 As well, the requisite credentials for lead teachers, as stipulated by different regulatory authorities, 

differ drastically. This creates a structural divide between early education environments regulated by 

social services and those regulated by education agencies as well as a discrepancy in the required 

credentials for early educators. This divide has challenged and distracted us from developing a sensible 

cohesive career pathway for Virginia’s early educators. While there exist various opportunities for early 

childhood practitioners to earn credit hours and credentials, for practitioners who wish to hone skills 

specific to teaching young children by achieving ever-increasing credentials, Virginia has a gap at the 

baccalaureate level.   

 For incumbent early educators who begin their career pathway at a community college and then choose 

to pursue a bachelor’s degree, there are two significant roadblocks. First, the existing Associate of 

Applied Science (AAS) degree in early education does not transfer seamlessly into a bachelor’s degree 

program, which requires an individual to take an additional year of coursework. Second, Virginia has 

no early childhood-specific baccalaureate degree program to transfer into, so these students must at best 

pursue a tangentially related degree and only then move on to early childhood-specific post-

baccalaureate or master’s programs. Especially for a workforce who requires specialized skills yet 

will earn infamously low wages, this cumbersome pathway is both inefficient and insufficient. 

We believe that the higher education system in Virginia can contribute to near- and long-term solutions to 
foster and support a high-competency early childhood workforce for the Commonwealth. We have 
identified root-cause barriers and specific recommendations for a priority goal and relevant action steps. 
Core principles have guided our vision for efficient and economical higher education pathways for early 
educators to achieve the distinctive skills and demonstrate mastery through stackable credentials. 

Goal Statement: We recommend Virginia’s pursuit of a goal to streamline a career pathway for teachers of 
children ages birth to 5 that builds core skills early, intentionally, and affordably. This pathway will build 
on current assets, align with nationally-recognized standards, and award meaningful credentials along the 
continuum that indicate mastery of core skills as well as provide opportunities for enhancing skills and 
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specialization. Streamlining this career pathway will provide an additional benefit in improving the more 
traditional education pathway for the early educator workforce. 
 
1. Asset and Barrier: While there is an affordable offering of stackable credentials at Virginia’s community 

colleges building important core skills specific to teaching children ages birth to 5, the early childhood 

coursework and degrees are not offered at all of Virginia’s community colleges and may be inconsistent 

across colleges.  

Recommended Short Term Action:  Recognize the early childhood associate degree as a critical core 

credential for early educators in Virginia. Ensure these offerings are readily available to practitioners 

in all regions of the Commonwealth.  

Recommended Long Term Action: Strive for nationally-recognized accreditation of associate degree 

programs to demonstrate the quality and distinction of these programs for early educators. 

2. Asset and Barrier: While teacher preparation programs exist at Virginia’s universities for educators 

leading classrooms in grades PK-12, there are few baccalaureate programs in Virginia that are specific to 

preparing teachers with the skills needed to support the development of children ages birth to 5, and 

none of these lead to teacher licensure.  

Recommended Action: Pilot a) creation of BA programs at Virginia universities that are aligned 

with nationally accepted standards and take advantage of flexible credit hours for specialized 

preparation for early educators, and b) develop program-to-program articulation agreements that 

create a more seamless transfer of the associate degree to the baccalaureate level for early educators, 

based on a shared set of professional standards, competencies, and student outcomes. 

3. Asset and Barrier: While there is availability of PK-3 and PK-6 teacher licensure in Virginia, historically, 

these programs have focused heavily on elementary-aged children, and licenses do not ensure that 

candidates receive specialized early childhood development preparation and field practice or 

demonstrate competencies aligned with nationally accepted standards for the early childhood 

profession.  

Recommended Short Term Action: Support the further amendment of currently proposed changes 

in the PK-3 teacher licensure regulations in consideration by the Virginia Board of Education, to 

emphasize content and practice mastery specific to ages birth to 5 years old. Differentiate and 

promote the PK-3 license as the preferred licensure for teachers of children birth to age 8 (as distinct 

from the PK-6 licensure for teachers of students ages 6-12) for baccalaureate-degreed teachers.   

Recommended Long Term Action: Explore the feasibility of development of a birth to age 8 license 

available to candidates in baccalaureate degree programs. 

We believe these recommendations will help bridge the divide and create career and education pathways 
that are more cohesive and effective for supporting knowledge and skills specific to early childhood 
development. Improved skill-building and credentialing opportunities for the early childhood workforce, 
paired with concerted strategies for in-service supports such as specialized training and coaching, will lead 
to a strong corps of high-quality early educators helping build the brains of the Commonwealth’s next 
generation. 
 
Sincerely, 
Virginia’s Core Team to the National Academies’ Innovation to Incubation Initiative, August, 2016 
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NEXT STEPS 

The Virginia Team will meet in October with representatives of the Virginia Department of Education and 

Board of Education to discuss potential refinement of teacher licensure language or alternative approaches. 

The Virginia Team will present their findings in detail to the School Readiness Committee in November, 

offering their insights and recommendations to the new legislatively-created committee for consideration 

and near-term action.  

The Team will pursue a pilot to establish BA programs that seamlessly receive transfers from Virginia’s 

Early Childhood Associate degree programs and lead to teacher licensure. Current steps toward this 

objective include a discussion this month with the deans of education at Virginia’s universities, an update 

to the statewide Transfer Committee of the State Council on Higher Education in Virginia, and discussions 

among interested universities and their corresponding community colleges to develop effective 

programming and relevant articulation agreements to test the feasibility of a transfer pilot. 

 

 

CONCLUSION 

Over the course of 10 years in the classroom, one early childhood teacher may launch the educational 

trajectory – and the workforce preparedness – of nearly 200 children. Strategies to help these individuals be 

as effective as they can be can have a big payoff for the Commonwealth.  

Because lead teachers, assistant teachers, and administrator positions in early childhood are on the “in 

demand” job list developed by the Commonwealth, there is broad recognition that Virginia needs to groom 

this workforce as quickly, efficiently, and strategically as possible to fill these important jobs.  

Yet unlike some other professions that are a focus of Virginia’s workforce initiatives at present, these jobs 

are historically poorly compensated. Leveraging resources to provide for their continuing professional 

development and acquisition of the skills and the credentials they need to do their jobs well is essential to 

the development of Virginia’s future ready workforce.  

Since Virginia needs a talented workforce to lead early childhood classrooms now, the Virginia Team 

recommends implementing strategies that focus immediately on the skills of existing educators on the front 

lines in classrooms with at-risk children, while also working to make professional development pathways 

more cohesive to prepare and support the ongoing skill building of early childhood professionals.  

For practical reasons, Virginia must be strategic about the plan to boost the skills of this workforce in the 

most expedient and cost-effective way. Because of their targeted approach to building competencies, the 

community college route is a viable avenue to a skilled early educator workforce.  

At the same time, Virginia must focus on making the early childhood professional’s career and education 

pathway more streamlined, with accessible, affordable, and stackable credentials with entry points and 

meaningful credentials (aligned with the mastery of core competencies) along the continuum from high 

school to post-baccalaureate degrees. Longer-term actions and considerations include: 

 Promoting programs for students dually enrolled in high school and in community college 

coursework to earn an early childhood credential upon graduation from high school 

 Considering ways to establish the early childhood associate degree as a critical core credential for 

early educators in Virginia 
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 Piloting the articulation of a competency-rich Associate degree to a BA program that is focused on 

the specific skill-building for educators of young children and leads to teacher licensure 

 Considering the feasibility of establishing a birth to age 8 teacher’s license 

 Aligning with other workforce development initiatives to address wage and work conditions, 

including registered apprenticeships for the early educator workforce and the potential for field-

testing graduated wage scales with willing employers. 

Virginia’s Team for the Innovation to Incubation initiative has devoted extensive time, talent, and 

thoughtful consideration to providing these insights and recommendations for the consideration by 

Virginia’s leaders serving on the School Readiness Committee. They believe that addressing the 

professional development pathways for the early educator workforce in Virginia to be an urgent and 

important priority for the Commonwealth.  

If we want to improve outcomes for children, especially those at risk, we must invest in the capabilities of 

the adults who are supporting their growth and development. And if we want effective teachers for young 

children, we must not only have the kinds of regulations and standards that define a skilled workforce, but 

we must also ensure that we have a system that supports their acquisition of those skills and 

competencies.  
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APPENDICES 

Attachment A 

Upskilling Virginia’s Early Learning Workforce 
 

Hosted by the Virginia Early Childhood Foundation and the Virginia Chamber of Commerce 

 

Working Paper as of July 13, 2015 

Introduction and Context.    There is growing recognition that school readiness is linked to workforce readiness. 

The most important factor in school success and learning outcomes for young children is the capabilities of the adults 

who support their growth and learning.  

Brain research over the last 20 years has promoted recognition of: 

 the importance of the birth to five span of time for learning, 

 our understanding of the way young children develop, and  

 identification of the specific knowledge, skills, and competencies that are needed for early childhood 

teachers to be effective in supporting the optimal growth and learning of very young children. 

We now know that some of our structures and systems that set standards and requirements for teacher education 

and training (like licensing for child care programs through social services and licensure for teachers in public schools) 

that have been established over decades do not reflect the new knowledge that we have about effective teaching 

and learning for young children. At the same time, these structures and systems are bifurcated; there is one set of 

standards and supports for those teaching in private settings (usually under the purview of the Virginia Department 

of Social Services and its responsibilities for the licensing and regulation of child care programs and providers) and 

those teaching in public settings (under the purview of the Virginia Department of Education and its responsibilities 

for oversight of public schools and teacher licensure). These agencies have very different philosophies, mandates, 

and practices, yet both have the same ultimate responsibilities and commitment to ensure that young children 

(especially those at risk) have opportunities to start school ready to learn and succeed. 

A four-year-old has different learning needs from a 4th grader. While in the past, our structures have promoted 

notions that providing care and education for a 3- or four-year-old required a lower skill set than teaching a 4th grader 

(babysitting mentality, lower bar of requirements, lower pay scale); we now know that the skills and competencies 

are different, but no less distinctive and important. 

A four-year-old learning in a regulated child care center has the same learning needs as a four-year-old in a school 

based preschool classroom. The school readiness needs for each of these four-year-olds is the same; the opportunity 

for effective teaching and learning should be as well. 

Unlike the K-12 system, there are many different options for parents in choosing care and early learning 

arrangements for their young children birth to age five, resulting in a rich diversity in the workforce. The variation in 

settings can be viewed across a continuum that for practical purposes, we’ll call informal to formal (see Figure 1). The 

graphic also provides an indication of where private dollars (parent tuition) and public dollars are typically involved.  

The red box outlines the specific set of school readiness services and teachers that we’ll focus on during the initial 

discussion. These are classrooms where the expectation is that young children are learning “full time” – or at least on 
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school year schedules. These are also settings where frequently, public dollars are being utilized for the services – 

either through child care subsidies, Head Start, or state funded preschool. 

 

Figure 1. 

The Virginia Landscape.   While it is difficult to get accurate and unduplicated data, Figure 2 provides an estimate of 

where children from birth to age five spend their learning days in Virginia. Often, our discussions about effective 

teaching and learning is centered on VPI, but it’s a small slice of where the majority of our roughly half a million 

children under age five are learning. Between 60-70% of children in this age group have all parents working, from 

which we infer that approximately 390,000 children under five are in some kind of care or preschool arrangement. 
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Figure 2. 

Remembering the red box and our particular area of initial focus in Figure 1, we get a sense from Figure 3 of the 

broad range in requirements for the adults leading these classrooms – that key factor for school readiness success – 

across three different settings. In terms of preservice requirements, in regulated child care, the teacher must be a 

high school completer; for Head Start, a two-year degree is required; for VPI, a baccalaureate degree and a teacher 

license are required. A four-year-old in any of these three settings may have very different experiences. In-service 

requirements are: 16 hours for a center teacher, and 15 hours for Head Start and VPI teachers. 

Minimum education and training requirements 
for lead teacher by program type

Licensed child 
care centers

Virginia 
Preschool 
Initiative

Head Start

Minimum 
annual 
training

(in-service) 

requirements

16 hours per year 15 hours per year15 hours per year

Minimum 
education

(pre-service) 
requirements

School setting: BA/BS 
degree and teacher 

license

Private care setting: 
Not addressed in VPI 

requirements; default to 
Code for public schools.

HS diploma plus 6 
months classroom 

experience  plus  12 
hours of specific 

training

2 year degree in 
early childhood 

education or related 
coursework*

*Federal law set a goal (not requirement) for Head Start to have 50% of teachers with a BA degree by 2013.

 

Figure 3. 

These minimum standards set the bar (provide the “frame”) for the individuals with the responsibility of leading 

classrooms and guiding the school readiness experiences for many thousands of young children in Virginia. But they 

don’t necessarily tell us much about what kind of preparation or ongoing skill-building (“inside the frame”) these 

professionals have had or continue to have. 

During our discussion, we have the chance to explore challenges and barriers that are relevant to both the frame and 

what’s inside the frame, to learn more about this important question: 

 What does the professional development pathway look like for these individuals? (frame and inside the 

frame) 

Finally, we’ll discuss potential solutions to some of the existing challenges, as we begin to envision and plan for a 

smoother pathway to support skill-building for this critically important workforce. 
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Figure 4. 

 

The Roadblocks in Virginia’s PD Pathway.   As Figure 4 indicates, some of the barriers that have been mentioned in 

preparation for this discussion include the following. Please note this list is not exhaustive, but is a sampling of the 

barriers that exist along the way for early childhood practitioners wishing to move upward on a continuum of 

professional development and designation: 

 

Affordability:  

 For individuals who work as teachers in private settings, the going rate of pay is much lower than the salaries 

of teachers in public schools. While these individuals may wish to build their skills by taking college 

coursework or achieving certificates, endorsements, and specializations, the cost of college-level coursework 

can be prohibitive. 

 There are a number of existing funding streams for professional development that could be put to more 

efficient use toward more cohesive, coordinated professional development outcomes. 

Access:  

 For individuals who work in child care year ‘round, the difficulty with leaving their post to attend trainings or 

to study during the “business day” can limit their options. In order to meet their annual training 

requirements, these practitioners may be inclined to choose “one-shot” workshops offered at times that suit 

their work schedules. While this may help them meet their required clock hours, this type of professional 

development does not support strong, sequential skill-building nor does it lead to a certificate or designation 

that signals a professional achievement for the practitioner. 

Articulation:  

 The most content-rich Associate Degrees offered at community colleges are in Applied Sciences (AAS); AAS 

degrees are not designed to articulate to a baccalaureate program. Students with an AAS degree wishing to 

transfer those credits to a baccalaureate program learn that they must complete the equivalent of another 

year’s worth of coursework for their credits to transfer.  

Availability:  
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 Some, but not all, of Virginia’s community colleges offer early childhood certificates and programs. For those 

that do, the intention is for the early childhood coursework to be consistent across the colleges, but this 

consistency hasn’t yet been completely achieved. 

 Very few of Virginia’s institutions of higher education offer baccalaureate degrees specific to early childhood 

development. Those that do, do not lead to a teaching license. It is our understanding that this predicament 

stems from board of education concerns dating back to 1988 that at the time there was not an appropriate 

proportion of pedagogy vs. content in Virginia’s baccalaureate programs in education. These concerns 

resulted in a move away from content specificity toward more general liberal arts or multidisciplinary degree 

programs.  

 Teaching licenses are intentionally designed to be broad to offer teachers and principals maximum flexibility 

for classroom placement. Yet at the same time they are not keenly attuned to the unique needs and 

development of young children. Even the pre K – 3rd grade license, which is an early childhood license, does 

not require content that is specific to the needs of young children. 

Accountability:  

 At one end of the Figure 3 continuum, the standards that have been set drive focus to the floor (low bar of 

competency) and at the other end of the continuum the standards drive to a ceiling that is disingenuous 

(doesn’t cultivate or translate into the specific skills related to teaching young children).   

 Navigating the requirements and standards across sectors is challenging; information for the workforce is 

disparate and confusing. 

 

Figure 5. 

Mapping Solutions.   As we map out a plan for addressing potential solutions to a high quality continuum of 

professional development opportunities and supports, we will ask questions and explore options for both “frame” 

and “inside the frame” solutions.  

 What do we know about our current workforce? 

 Is information readily and easily available for practitioners about what is required and expected for teaching 

in different settings?  
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 What kind of professional development (education, training, coaching, skill-building) opportunities exist for 

early learning practitioners in Virginia?  

 Do the standards and structures currently in place reflect what we now know about the importance of the 

competencies of teachers of young children?  

 Do current professional development opportunities offer teachers a clear, “stackable” continuum of 

designations and certifications that are available and affordable for these important practitioners? 

 Is there high quality, available, and accessible content to support every practitioner’s development – at every 

stage of the continuum?  

 What are Virginia’s priorities when it comes to this workforce?  

 Who has the power to make important changes and improvements? 

 

In order to map out a coherent plan for a high quality, competency-based PD pathway, several conditions are 

needed: 

 Collective problem-solving and agreement on the need for a plan by multiple stakeholder groups; 

development of a plan with cross-cutting accountability.  

 A clear lead responsible for convening the relevant stakeholders, structuring the work, developing timelines, 

gathering the needed information and stakeholder feedback, and scheduling quarterly accountability checks.  

 Readiness for disruptive change and motivation to achieve collectively-developed goals. 

 

Ideas for Actions.  Some ideas have emerged that may be steps toward a more cohesive pathway. These ideas that 

touch on both frame and inside-frame issues as well as additional suggestions will be explored among the cross-

stakeholder group for consideration. 

 More efficiently utilize existing funding streams for professional development.  

 Given the research on low impact of one-time, short trainings, shift from requiring clock hours of training to 

continuing education units (CEUs) with more intensive competency-related content. 

 Tier stackable certificates across a continuum of skill-building for all levels of mastery. 

 Develop a system of micro-credentials tied to new professional development registry. 

 Increase consistency across community college programs, certificates, coursework and credit hours. 

 Consider NAEYC accreditation of coursework in community colleges. 

 Improve articulation agreements from Associate degree programs to baccalaureate. 

 Reinstate early childhood-specific baccalaureate degree. 

 Revise relevant teacher licenses to better attend to competencies re very young children and/or establish a 

birth to age 8 license. 

 Immediate need to identify appropriate criteria for teachers for VPI delivered in private settings. 

 Phase in appropriate degree/credentialing requirements over time. 

 Utilize QRIS to get teachers on pathway; offer incentives to make PD more affordable and accessible. 

 Explore ideas tested in other states. 

 

Next Steps.  The Virginia Early Childhood Foundation has committed to convene a series of conversations, leading to 

recommendations and a plan for improved approaches and policies related to a high quality competency based 

professional development plan for Virginia’s early childhood workforce. Success will hinge on the engagement and 

persistence of all stakeholder groups convened for this discussion. 
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Attachment B 

2016 SESSION 

HOUSE BILL NO. 46  

Offered January 13, 2016  

Prefiled November 25, 2015  

A BILL to amend the Code of Virginia by adding a section numbered 2.2-208.1, relating to the establishment of the 

Early Education Workforce Committee.  

---------- 

Patron-- Greason  

---------- 

Referred to Committee on Education  

---------- 

Be it enacted by the General Assembly of Virginia:  

1. That the Code of Virginia is amended by adding a section numbered 2.2-208.1 as follows:  

§ 2.2-208.1. Early Education Workforce Committee; Secretary to establish. 

A. In recognition of the fact that school readiness is linked to workforce readiness and the fact that the most 

important factor in learning outcomes for young children is the capabilities of the adults who support their 

growth and learning, the Secretary of Education (the Secretary) shall establish the Early Education 

Workforce Committee (the Committee). 

B. The Committee shall have a total membership of 21 members that shall consist of six legislative members, 

14 nonlegislative citizen members, and one ex officio member. Members shall be appointed as follows: four 

members of the House of Delegates to be appointed by the Speaker of the House of Delegates in accordance 

with the principles of proportional representation contained in the Rules of the House of Delegates; two 

members of the Senate to be appointed by the Senate Committee on Rules; and 14 nonlegislative citizen 

members to be appointed by the Secretary. Nonlegislative citizen members shall include three 

representatives of the office of the Secretary of Education, two representatives of the Virginia Chamber of 

Commerce, one representative of the State Council of Higher Education for Virginia, one representative of 

the Virginia Community College System, one faculty member or administrator from a public institution of 

higher education in the Commonwealth, one representative of the Virginia Career College Association, one 

representative of the Board of Education, one representative of the Virginia Early Childhood Foundation, 

one representative of the Virginia Association of School Superintendents, one early childhood education 

teacher from a public early childhood education program, and one early childhood education teacher from a 

private early childhood education program. The Secretary of Education or his designee shall serve ex officio 

with voting privileges. 

http://law.lis.virginia.gov/vacode/2.2-208.1
http://law.lis.virginia.gov/vacode/2.2-208.1
http://law.lis.virginia.gov/vacode/2.2-208.1
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C. The key goal of the Committee is to ensure an effective professional development and credentialing system 

for the early childhood education workforce in the Commonwealth, including the (i) development of a 

competency-based professional development pathway for practitioners who teach children birth to age five 

in both public and private early childhood education programs; (ii) consideration of articulation agreements 

between associate and baccalaureate degree programs; (iii) refinement of teacher licensure and education 

programs to address competencies specific to early childhood development; (iv) alignment of existing 

professional development funding streams; and (v) development of innovative approaches to increasing 

accessibility, availability, affordability, and accountability of the Commonwealth's workforce development 

system for early childhood education teachers and providers. The Committee shall periodically review its 

key goal and make recommendations to the Board of Education, the State Council of Higher Education for 

Virginia, and the General Assembly.  

D. Appointments to fill vacancies, other than by expiration of a term, shall be for the unexpired terms. 

Vacancies shall be filled in the same manner as the original appointments. All legislative members and 

nonlegislative citizen members may be reappointed. 

E. After the initial staggering of terms, legislative members and nonlegislative citizen shall be appointed for 

terms of three years. 

F. No legislative member or nonlegislative citizen member shall serve more than two consecutive three-year 

terms. The remainder of any term to which a member is appointed to fill a vacancy shall not constitute a 

term in determining the member's eligibility for reappointment.  

G. The Committee shall elect a chairman and vice-chairman from among its membership. A majority of the 

members shall constitute a quorum. The meetings of the Committee shall be held at the call of the chairman 

or whenever the majority of the members so request. 

H. The Virginia Early Childhood Foundation shall facilitate the work of the Committee under the direction 

of the Secretary and with the guidance of a steering subcommittee that includes the Secretary, one legislative 

member, the representative of the State Council of Higher Education for Virginia, the Superintendent of 

Public Instruction, and the representative of the Virginia Early Childhood Foundation.  

I. The Department of Education and the Department of Social Services shall provide staff support to the 

Committee. All agencies of the Commonwealth shall provide assistance to the Committee, upon request. 

2. That the initial appointments of nonlegislative citizen members of the Early Education Workforce 

Committee shall be staggered as follows: five members for a term of four years, five members for a term of 

three years, and four members for a term of two years. 

 

 

 

 

 

 



28 
 

Attachment C 

Virginia’s Definition of School Readiness 

“School readiness” describes the capabilities of children, their families, schools, and communities that will 

best promote student success in kindergarten and beyond.  Each component – children, families, schools 

and communities – plays an essential role in the development of school readiness.  No one component can 

stand on its own.     

 Ready Children. A ready child is prepared socially, personally, physically, and intellectually within the 

developmental domains addressed in Virginia’s six Foundation Blocks for Early Learning: literacy, 

mathematics, science, history and social science, physical and motor development, and personal and 

social development.  Children develop holistically; growth and development in one area depends upon 

development in other areas.   

 Ready Families. A ready family has adults who understand they are the most important people in the 

child’s life and take responsibility for the child’s school readiness through direct, frequent, and positive 

involvement and interest in the child. Adults recognize their role as the child’s first and most important 

teacher, providing steady and supportive relationships, ensuring safe and consistent environments, 

promoting good health, and fostering curiosity, excitement about learning, determination, and self-

control.    

 Ready Schools. A ready school accepts all children and provides a seamless transition to a high-quality 

learning environment by engaging the whole community. A ready school welcomes all children with 

opportunities to enhance and build confidence in their skills, knowledge, and abilities.  Children in 

ready schools are led by skilled teachers, who recognize, reinforce, and extend children’s strengths and 

who are sensitive to cultural values and individual differences.    

 Ready Communities. A ready community plays a crucial part in supporting families in their role as 

primary stewards of children’s readiness. Ready communities, including businesses, faith-based 

organizations, early childhood service providers, community groups and local governments, work 

together to support children's school and long term success by providing families affordable access to 

information, services, high-quality child care, and early learning opportunities.      

Indicators of School Readiness In order to define, assess, and track school readiness, we must set objectives, 

research-based benchmarks for each component of school readiness and develop clear strategies for 

measuring progress towards these benchmarks.   

 Ready children…   

- communicate effectively with adults and children by: labeling objects and feelings; providing simple 

descriptions for events; effectively conveying information, desires, and needs; and using simple 

language and grammar to solve problems and to negotiate social interactions with adults and peers. 

- display emerging literacy skills by: showing interest in and interacting with books as they are read 

by adults; answering questions; learning to use new words and tell stories; recognizing and 

producing speech sounds, such as rhymes, beginning sounds, and letter sounds; identifying the 

letters of the alphabet; learning about print concepts from books, signs, and household objects; and 

engaging in drawing and pretend writing and writing their name, letters, and other printed 

symbols. 

- show an interest and skill in mathematics by: counting and using numbers to describe and compare; 

recognizing and sorting simple shapes and describing their position; identifying simple patterns; 
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making comparisons based on length, weight, time, temperature, and size; and using objects in play, 
experimenting with materials, building blocks and puzzles.    

- build early science skills by: exploring and showing curiosity; asking and answering questions about 
nature, why things happen and how things work; identifying patterns and changes in daily life; and 
making observations based on the five senses. 

- learn about history and social studies by: interacting with their family, peers, religious, and  social 
communities; recognizing ways in which people are alike and different; and recognizing the 
relationships between people, places and time.   

- enhance physical and motor development by: learning to control their bodies; strengthening their 
muscles; practicing different movements; participating in regular physical activity; and practicing 
healthy living and appropriate daily care routines.    

- exhibit personal and social skills and a sense of self-worth by: feeling secure and valued in their 
relationships; expressing their emotions and taking pride in their accomplishments; recognizing the 
consequences of their actions; showing self-control; and cooperating with others, using nonphysical 
ways to resolve conflicts.    
  

 Ready families…   
- interact with their children, helping them to develop listening and communication skills and to 

express their feelings, needs, and wants.  Adults: read to and speak with children regularly and 
respectfully; appreciate the child’s view of the world; encourage exploration of the world in which 
they live; are trustworthy and dependable; and engage with children with joy, warmth, and comfort. 

- encourage and act as the bridge to positive social relationships.  Adults: help children learn to 
cooperate with others; help children follow simple directions and complete basic tasks; foster 
friendships with other children; teach children routines and how to respond to rules and structure; 
help children learn how to handle disappointments; and expose children to and help them describe 
different people, places, and things.   

- ensure their children are healthy by: completing all appropriate eye, ear, dental and other medical 
screenings as well as immunizations.   
 

 Ready schools…   
- smooth the transition between home and school by: communicating kindergarten standards and 

other school information to families through activities such as home visits, telephone calls, 
questionnaires, and kindergarten visitation days; and forming effective relationships with parents 
and early childhood programs to share children’s prekindergarten experiences and to assess their 

development.  
- support instruction and staff development by: employing highly qualified teachers; maintaining 

appropriate class sizes; encouraging professional development; and using best practices in the 
classroom.  

- support teachers as they assess the individual needs of children, design instruction based on these 
needs, and regularly monitor students’ progress.   

- partner with communities by participating in activ onal and enrichment 
programs; family literacy activities; before and after school care; open houses; and communication 
with other early childhood education programs in the community.   

- provide resources and services to address the diverse and individual needs of students including: 
educational services; health and mental health services; and social services.   

- emphasize the importance of early childhood education by: regularly reviewing the quality, 
appropriateness, and alignment of the curriculum across all grades and phases of development; and 
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regularly focusing on and supporting the quality of teachers’ interactions with children at all grade 

levels.   

 

 Ready communities…   

- promote collaboration to reach the most vulnerable children and families through diverse channels 

of communication by:  supporting effective, innovative strategies; and building a sustainable, 

comprehensive system that maximizes resources.    

- ensure all children have access to high-quality early care and education programs.    

- provide accessible and affordable family services related to physical health, mental health, and 

lifelong learning. These services include: literacy, English language learning, parenting skills, and 

adult education;  home visiting programs;  basic health care and nutrition services, including 

prenatal care; mental health counseling; early identification and treatment for children with 

disabilities and other special needs;  drug and alcohol counseling;  family court services; and child 

abuse prevention.   

- promote public assets such as parks, libraries, recreational facilities, civic and cultural venues and 

other opportunities to provide a better quality of life for families, encourage early learning 

opportunities, and foster community participation.    

- regularly assess the status of children, families, schools, and community resources with regard to 

their role in school readiness and use these assessments in program planning and resource 

allocation. 

 

 

 

 

 

 

 

 

 

 



 

Attachment D 

 
Virginia Standards & Competencies Crosswalk  

Purpose 

The purpose of this competency crosswalk is to support Virginia’s interest in competency based credentials that can be portable and stackable - recognized and 

valued by Virginia employers and state agencies across the child care, Head Start and education sectors; aligned with Virginia state requirements for teacher 
education programs leading to licensure; recognized or at least understood in neighboring states and increasing the potential for cross-state reciprocity; and 
stacking from high school through graduate education levels and from entry to advanced roles.  

The crosswalk is done at the key element level and can be used to compare the categories, span or range of knowledge/understanding competencies and the 
cognitive demand and skills in applied practice competencies.  This comparison may lead to considerations in the next opportunity for competency revisions or 
to considerations for appropriate connections between competencies, credentials, and roles on a birth through age 8 early childhood education career pathway. 

Findings:  

Content categories and span of knowledge similarities and gaps: When compared to the NAM and NAEYC national competencies, the VA 3- and 4-year-old 
certification competencies, VA PreK-3 certification competencies and VA Competencies for EC Professionals (Birth to K) appear to have complementary 
strengths and gaps.  

 The VA 3- and 4-year-old competencies are stronger in child development, family and community relationships, and developmentally appropriate 
teaching strategies, but may have gaps related to assessment, teaching strategies, knowledge of academic disciplines in an ECE curriculum, and 
professionalism.  

 The VA Prek-3 competencies are stronger in some aspects of child assessment and its use, and in understanding and teaching the content of academic 
disciplines, but may have gaps related to child development, assessment, family and community relationships, developmentally appropriate/effective 
teaching strategies, and professionalism. They appear to be closely aligned with the old NCATE ACEI SPA standards currently under revision by CAEP.  

 The VA Competencies for EC Professionals were developed before the NAEYC standards were revised in 2009 and may need strengthened to address 
current NAEYC Standard 5, knowledge and application of academic disciplines in an ECE curriculum.  

Early childhood age/grade range:  

 In general, the NAEYC and NAM competencies are very similar in content and address the full developmental period of early childhood, Birth through 
age 8 across all early education settings. 

 None of the VA competencies are written for implementation across B8 age range. Each addresses different but overlapping age ranges. 
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 The Department of Education endorsement for teachers of Prek-3 presumably address ages 3 or 4 through 8  

 The Department of Education endorsement for teachers of 3- and 4-year-olds appears to overlap with the PreK-3 endorsement 

 Department of Social Services VA Competencies for EC Professionals are written for birth to kindergarten (page i, v).  

Levels of competency, cognitive demand and skill:  

 The NAM and VA teacher certification competencies are linked to policy or policy recommendations regarding initial licensure in BA level programs.  

 The NAEYC standards include competencies at both Initial licensure at undergraduate or post-baccalaureate levels and preparation for advanced 
specialized role levels (accomplished teacher, administrator, public policy and advocacy specialist, and teacher educator/researcher) at graduate degree 
levels. 

 The VA Competencies for EC Professionals include Level I (implement program guidelines and policies), Level II (implement with independence and 
initiative), Level III (design, assess, modify the environment; model and encourage best practices) and Level IV (leadership and inquiry) items for each 
competency area. 

 

This document has not been vetted by any of the standard setting organizations and is not presented as an authoritative statement of standards alignment. 

References 

2009 NAEYC Standards for Early Childhood Professional Preparation, Position Statement adopted by Governing Board 

http://www.naeyc.org/files/naeyc/files/2009%20Professional%20Prep%20stdsRevised%204_12.pdf  

2010 NAEYC Standards for Initial & Advanced Early Childhood Professional Preparation Programs, for use by Association, Baccalaureate and Graduate 
degree programs https://www.naeyc.org/caep/files/caep/NAEYC%20Initial%20and%20Advanced%20Standards%2010_2012.pdf 

LaRue Allen and Bridget B. Kelly, Editors; Committee on the Science of Children Birth to Age 8: Deepening and Broadening the Foundation for Success; Board 
on Children, Youth, and Families; Institute of Medicine; National Research Council http://www.nap.edu/catalog/19401/transforming-the-workforce-for-
children-birth-through-age-8-a 

3- and 4-year-old add-on endorsement and Early/Primary education preK-3 demonstrated competencies from Grid Review and Approval of Education 
Programs in VA, shared with Virginia NAM team, 8VAC20-543-100, Early childhood for three-year-olds and four-year-olds (add-on endorsement). 

2008 Virginia Competencies for Early Childhood Professionals, Early Childhood Development Alignment Project.  

http://www.dss.virginia.gov/files/division/cc/provider_training_development/intro_page/publications/competencies/chapters_as_one_document/dss_c
ompetencies.pdf 
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http://www.dss.virginia.gov/files/division/cc/provider_training_development/intro_page/publications/competencies/chapters_as_one_document/dss_competencies.pdf
http://www.dss.virginia.gov/files/division/cc/provider_training_development/intro_page/publications/competencies/chapters_as_one_document/dss_competencies.pdf
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NAEYC B8 Standard 1. 

Promoting Child 

Development and Learning 

Early childhood professionals 

are grounded in a child 

development knowledge 

base. They use their 

understanding of young 

children’s characteristics and 

needs and of the multiple 

interacting influences on 

children’s development and 

learning to create environments 

that are healthy, respectful, 

supportive, and challenging 

for each child. 

 

NAM B8 Foundational 

knowledge and 

Competencies  

All adults with professional 

responsibilities for young children 

need to know about how a child 

develops and learns; the importance 

of consistent, stable, nurturing, and 

protective relationships that support 

development and learning across 

domains and enable children to 

fully engage in learning 

opportunities; and biological and 

environmental factors that can 

contribute positively to or interfere 

with development, behavior, and 

learning. 

NAM B8 ECE Specialized 

Knowledge and 

Competencies 

[Core Knowledge Base and 

Practices to Help Children 

Learn are listed with each 

NAEYC standard key 

element.] 

VA competencies for 3- and 4-

year-old endorsement area 

VA 1. Understanding child 

growth and development from 

birth through age five, with a 

specific focus on three-year-

olds and four-year-olds 

VA 3. Understanding health 

and nutritional practices that 

impact early learning 

 

[Note: VA competencies are listed 

with each NAEYC standard key 

element using a content comparison 

--- but all VA statements are 

“understanding” knowledge 

competencies, NAEYC & NAM 

statements include both 

demonstrated knowledge and 

demonstrated practice 

competencies]  

 

VA competencies 

for PreK-3 

endorsement area 

VA 1 Methods 

VA 2 Knowledge 

and Skills 

[Child development 

knowledge base and 

its application to 

teaching practice 

was not directly 

addressed in the VA 

PreK-3 

competencies, 

although there are 

references to VA 

Early Learning 

Standards 

throughout VA 1 & 

2] 

VA BK Competencies for EC 

Professionals, ECD Alignment 

Project 

Related items were found in these Core 

Competency Areas 

I. Health, Safety and Nutritional 

Practices 

II. Understanding Child Growth 

and Development 

V. Learning Environment 

VI. Effective Interactions 
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NAEYC B8 1a: Knowing and 
understanding young 
children’s characteristics and 
needs 

Categories, span or range of 
child development knowledge 
includes 

 Developmental domains: 

physical, cognitive, social, 

emotional, language, and 
aesthetic domains;  

 Play, activity, and 

learning processes;  

 Motivation to learn 

NAM B8 Foundational 
knowledge 

Categories, span or range of 
knowledge includes 
 

How a child develops and 
learns, including  

 Developmental domains: 
Cognitive development, 

socioemotional 
development, and 
physical development 
and health 

 Specific content 
knowledge and skills 

 General learning 

competencies 

NAM ECE Core Knowledge 
Base 

Categories, span or range of 
knowledge includes 

 Knowledge of the 

developmental science 
that underlies important 
domains of early learning 
and child development, 
including cognitive 

development, specific 
content knowledge and 
skills, general learning 
competencies, 

VA competencies for 3- and 4-
year-old endorsement area 

1. Understanding child growth 
and development from birth 
through age five, with a 
specific focus on three-year-
olds and four-year-olds  

VA 1a. Knowledge of 
characteristics and 
developmental needs of 

 Three-year-olds and four-

year-olds,  

 Including the ability to 

recognize indicators of 
typical and atypical 
development,  

 In the domains of language, 

social, emotional, cognitive, 
physical, and gross and fine 
motor development; 

VA competencies 
for PreK-3 
endorsement area 

 

VA BK Competencies for EC 
Professionals, ECD Alignment 
Project 

I. Health, Safety and Nutritional 
Practices 

Knowledge: 

 Children thrive when their 
most basic needs of health, 
safety, and nutrition are met.  

 Threats to health and safety 
such as diseases or physical, 
sexual, and psycho- logical 
abuse or neglect are often 
manifested in observable 

physical, emotional, or 
behavioral symptoms.  

 Children engage in active 

learning experiences to 
develop health-promoting self-
help skills and to construct an 
understanding of health, 
safety, and nutrition.  

II. Understanding Child Growth 
and Development 

Knowledge: 

 Human growth, development, 

and learning become 
progressively complex over 
time and are influenced 
through a variety of 
experiences and interactions. 



5 
 

socioemotional 
development, and 
physical development 

and health. 

 Children are active learners 
who draw on their direct 

physical/sensory and social 
experiences to construct their 
own understandings of the 
world around them. 

Practices Based on Knowledge 

 Demonstrate knowledge of the 
principles and patterns of child 

development 
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NAEYC B8 1b: Knowing and 
understanding the multiple, 
interacting influences on 
development and learning 

Categories, span or range of 
knowledge includes 

 Cultural and linguistic 

contexts for development 

 Children’s close 

relationships with adults 
and peers 

 Economic conditions of 

children and families 

 Children’s health status 
and disabilities 

individual developmental 
variations and learning 
styles 

 Opportunities to play and 

learn, technology and the 
media 

 Family and community 

characteristics 

 Early childhood 

programs, including early 
intervention. 

NAM B8 Foundational 
knowledge 

Categories, span or range of 
knowledge includes 

 The importance of 

consistent, stable, 
nurturing, and protective 
relationships that support 
development and 

learning across domains 
and enable children to 
fully engage in learning 
opportunities 

 Biological and 
environmental factors 
that can contribute 
positively to or interfere 
with development, 

behavior, and learning 
(for example, positive and 
ameliorative effects of 
nurturing and responsive 
relationships, negative 
effects of chronic stress 

and exposure to trauma 
and adverse events, 
positive adaptations to 
environmental 
exposures). 

NAM B8 ECE Core 
Knowledge Base 

Categories, span or range of 
knowledge includes 

1. Understanding child growth 
and development from birth 
through age five, with a 
specific focus on three-year-
olds and four-year-olds  

VA 1b. Understanding of the 
multiple interacting influences 
on child development  

 Biological and 

environmental 

 Interconnectedness of 

developmental domains,  

 The wide range of ages at 
which developmental skills 

are manifested, and  

 The individual differences 
in behavioral styles; and 

VA 1c. Knowledge of child 
development within the 
context of family, culture, and 
society. 

 

VA competencies 
for PreK-3 
endorsement area 

 

VA BK Competencies for EC 
Professionals, ECD Alignment 
Project 

II. Understanding Child Growth 
and Development 

Knowledge: 

 Children are best understood 
within the contexts of family, 
culture, and society 

Practices Based on Knowledge 

 Use practices that are 
responsive to the unique 

abilities, temperaments, 
learning styles, and genetic 
influences on young children 
as individuals. 

 Demonstrate knowledge of the 
impact of family, environment, 
culture, and society in the 
development and learning of 
young children. 

VI. Effective Interactions 

Knowledge 

 Developmental stages serve as 
a guide to understanding 

children’s behavior and 
interactions with others. 

 Positive and nurturing 

relationships support and 
enhance healthy development 
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 Knowledge of how these 

domains interact to 
facilitate learning and 
development. 

 Knowledge of the science 
that elucidates the 
interactions among 

biological and 
environmental factors 
that influence children’s 
development and 
learning, including the 
positive effects of 

consistent, nurturing 
interactions that facilitate 
development and 
learning, as well as the 
negative effects of chronic 
stress and exposure to 

trauma and adversity that 
can impede development 
and learning 

and foster successful 
interactions with peers and 
with persons at various ages 

across the lifespan. 

 Communication with children 
is based on an understanding 

of the development sequences 
of language acquisition, 
expression, and reception. 
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NAEYC B8 1c: Using 
developmental knowledge 
to create healthy, respectful, 
supportive, and challenging 
learning environments 

Cognitive demand and skills 
include application of child 
development knowledge to 
create environments that 

 Promote physical and 

psychological health, 
safety, and sense of 

security 

 Respect each individual 
child and culture, home 

language, individual 
abilities or disabilities, 
family context, and 
community with an 
antibias perspective. 

 Support young children’s 
abilities to learn, 
understand, make 
meaning of experiences 

through play, 
spontaneous activity, and 
guided investigations 

 Offer activities that 

challenge and stretch 
each child but are 
achievable for all 
children, including 
children with special 

abilities, disabilities or 

NAM B8 Foundational Skills 

Categories, span or range of 
knowledge includes 

 Engage effectively in quality 
interactions with children 
that foster healthy child 

development and 
learning in routine 
everyday interactions, in 
specific learning 
activities, and in 
educational and other 

professional settings in a 
manner appropriate to 
the child’s developmental 
level. 

 Promote positive social 
development and behaviors 
and mitigate challenging 
behaviors. 

 NAM ECE Core 
Knowledge Base 

 NAM ECE Practices to 

Help Children Learn 

 Categories, span or range 
of knowledge includes 

 Ability to establish 
relationships and 
interactions with children 

that are nurturing and 
use positive language. 
[NAEYC 1c and 4a] 

VA 2. Understanding 
principles of developmental 
practice, with a focus on three-
year-olds and four-year-olds, 
including practices that are: 

 VA 2a. Appropriate to the 

child's age and stage of 

development; 

 VA 2b. Appropriate for 
children with a wide range 

of individual differences in 
abilities, interests, and 
learning styles; and 

 VA 2c. Appropriate for the 

child's cultural background 
and experience 

VA 3. Understanding health 
and nutritional practices that 
impact early learning 
including: 

 VA 3a. Practices and 

procedures that support 
health status conducive to 
optimal development (e.g., 
health assessment, 

prevention of the spread of 
communicable disease, oral 
hygiene, reduction of 
environmental hazards, 
injury prevention, and 
emergency preparedness); 

 VA 3c. Nutritional and 
dietary practices that 
support healthy growth and 

development while 

VA competencies 
for PreK-3 
endorsement area 

 

VA BK Competencies for EC 
Professionals, ECD Alignment 
Project 

I. Health, Safety and Nutritional 
Practices 

Practices 

 Ensure that children's basic 
needs of health, safety, and 
nutrition are met by 
implementing health policies, 
practices, and procedures that 

support children and their 
families in maintaining healthy 
lives, preventing injuries and 
preparing them to respond 
appropriately to emergencies 
or injuries; 

II. Understanding Child Growth 
and Development 

Knowledge 

 Child development theories 

and research guide practice for 
early childhood professionals. 

Practices based on knowledge 

 Use knowledge of child 

development and learning to 
identify the strengths and 
challenges of children with 
typical and atypical 
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developmental delays.  Ability to create and 
manage effective learning 

environments (physical 
space, materials, 
activities, classroom 
management). [NAEYC 
1c and 4c] 

 Ability to consistently 
deploy productive 
routines, maintain a 
schedule, and make 

transitions brief and 
productive, all to increase 
predictability and 
learning opportunities 
and to maintain a sense of 
emotional calm in the 

learning environment. 
[NAEYC 1c and 4c] 

 Ability to recognize the 

effects of factors from 
outside the practice 
setting (e.g., poverty, 
trauma, parental 
depression, experience of 
violence in the home or 

community) that affect 
children’s learning and 
development, and to 
adjust practice to help 
children experiencing 
those effects. [NAEYC 1c 

and 4b] 

remaining sensitive to each 
family's preferences, dietary 
restrictions, and culture 

development. 

 Strategically facilitate 
development by nurturing 
children's active engagement 
in learning through playful 
activities. 

V. Learning Environment 

Knowledge 

 Understand that physical and 

psychological components of 

an effective learning 
environment must be carefully 
planned, implemented, 
monitored, and revised on an 
ongoing basis in order to serve 
stakeholders in the program 

(i.e., children, families, 
practitioners, and the 
community-at-large) and that 
effective communication is 
essential in building respectful 
relationships among learners, 

families, and colleagues. 

Practices Based on Knowledge 

 Arrange and monitor the 

physical environment to 
provide an aesthetically 
pleasing space, maintain 

safety, promote health, 
support the curriculum, and 
utilize up-to-date information 
on environmental impacts on 
health and learning. 
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 Select materials/equipment, 
arrange physical space, and 

plan schedules/routines to 
stimulate and nurture 
development in all curricular 
content areas by selecting and 
making available: 

 A wide variety of safe, clean, 
challenging, and stimulating 
materials and equipment that 
foster curiosity, exploration, 

play, critical thinking, and 
problem solving skills. 

 A wide variety of materials 

and activities that reflect 
respect for the dignity of all 
people, regardless of race, 
ethnicity, social class, family 
composition, geographic 
origin, or cultural background. 

 A wide variety of experiences, 
materials/equipment, and 
teaching strategies to 

accommodate a broad range of 
individual differences in prior 
experience, maturation rates, 
learning styles, special needs, 
cultural practices, and 
interests. 

VI. Effective Interactions 

Knowledge 

 Children develop competence in 

managing their own behaviors 

and solving conflicts with one 

another by observing and 
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interacting with caring adults 

who: 

 Provide appropriate 

opportunities for children 

to become independent by 

making choices about 

things that affect them. 

 Engage in conversations. 

 Provide support in 

redirecting and solving 

social conflicts. 

 Support children to learn 

and practice appropriate 

and acceptable behaviors as 

individuals and as members 

of a community. 

 Provide daily schedules, 

routines, and activities that 

are responsive to the 

developmental needs and 

interests of the children as 

well as responsive to the 

unique interests and 

abilities of individual 

children. 

 Assist children to identify 

and express their feelings in 

ways that are culturally and 

socially acceptable. 

 Provide structure and 

support for resolving 

conflicts as they occur in 

ways that reflect an 

understanding of children’s 

developmental abilities. 
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 Understand that 
challenging behaviors may 

reflect a variety of 
contributing factors such 
as challenges associated 
with particular 
developmental stages as 
well as environmental 

conditions that are not 
responsive to children’s 
age/stage of development 
(e.g., sitting still or waiting 
in line too long), emotional 
stress, disabling conditions 

that impact a child’s ability 
to adapt, or by not having 
been taught the behaviors 
associated with being a 
member of the learning 
community. 

 As children develop socially, 
they must learn the skills 
needed to participate as a 

member of a group; 
professionals must understand 
developmental changes related 
to being able to enter a group 
and play an active contributing 
role. 
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NAEYC B8 Standard 

2. Building Family & 

Community 

Relationships 

Professionals prepared 

in early childhood 

degree programs 

understand that 

successful early 

childhood education 

depends upon 

partnerships with 

children’s families and 

communities. They 

know about, 

understand, and value 

the importance and 

complex 

characteristics of 

children’s families and 

communities. They use 

this understanding to 

create respectful, 

reciprocal 

relationships that 

support and empower 

families and to involve 

all families in their 

children’s 

development and 

learning. 

 

NAM B8 Foundational 

knowledge and Competencies  

All adults with professional 

responsibilities for young 

children need to know about 

the importance of consistent, 

stable, nurturing, and protective 

relationships that support 

development and learning 

across domains and enable 

children to fully engage in 

learning opportunities; and the 

biological and environmental 

factors that can contribute 

positively to or interfere with 

development, behavior, and 

learning (for example, positive 

and ameliorative effects of 

nurturing and responsive 

relationships, negative effects 

of chronic stress and exposure 

to trauma and adverse events, 

positive adaptations to 

environmental exposures) [also 

see NAEYC 1b] 

NAM ECE Specialized 

Knowledge and 

Competencies 

[Core Knowledge Base and 

Practices to Help Children 

Learn are listed with each 

NAEYC standard key 

element.] 

VA competencies for 3- 

and 4-year-old 

endorsement area 

VA 5. Understanding 

effective strategies for  

(i) Facilitating positive 

reciprocal relationships 

with children for teachers, 

families, and communities 

through mutual respect, 

communication strategies, 

collaborative linkages 

among families, and 

community resources and  

(ii) Nurturing the capacity 

of family members to serve 

as advocates on behalf of 

children. 

 [Note: VA competencies are 

listed with each NAEYC 

standard key element using a 

content comparison --- but all 

VA statements are 

“understanding” knowledge 

competencies, NAEYC & 

NAM statements include 

both demonstrated knowledge 

and demonstrated practice 

competencies]  

 

VA competencies for 

PreK-3 endorsement area 

VA 1 Methods 

VA 2 Knowledge and 

Skills 

[Knowledge about families 

and communities and 

application to teaching 

practice was not directly 

addressed in the VA PreK-

3 competencies, although 

there are references to VA 

Early Learning Standards 

throughout VA 1 & 2] 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

Related items were found in 
these Core Competency Areas 

I. Health, Safety and 
Nutritional Practices 

IV. Partnering with 
Families and 
Communities 

V. Learning Environment 

VI. Effective Interactions  
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NAEYC B8 2a: 
Knowing about and 
understanding 
diverse family and 
community 
characteristics 

Categories, span or 
range of knowledge 
about families and 
communities includes 

 

 Family theory and 
its research base.  

 How the following 
can affect children 
and families: 

o Socioeconomi
c conditions 

o Family 
structures, 

relationships, 
stresses, and 
supports 
(including 
the impact of 
having a 

child with 
special 
needs);  

o Home 

language; 
cultural 
values; 

NAM B8 Foundational 
Knowledge and Skills 

 The importance of 

consistent, stable, 
nurturing, and protective 
relationships that support 

development and learning 
across domains and enable 
children to fully engage in 
learning opportunities 

 The biological and 
environmental factors that 
can contribute positively to 
or interfere with 
development, behavior, 

and learning (for example, 
positive and ameliorative 
effects of nurturing and 
responsive relationships, 
negative effects of chronic 
stress and exposure to 

trauma and adverse 
events, positive 
adaptations to 
environmental exposures) 
[also see NAEYC 1b] 

NAM ECE Core Knowledge 
Base 

NAM ECE Practices to Help 
Children Learn 

VA competencies for 3- 
and 4-year-old 
endorsement area 

 

VA competencies for 
PreK-3 endorsement area 

 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

I. Health, Safety and 
Nutritional Practices 

Knowledge: 

 Families hold values 

and concerns 
regarding health, 
safety, and nutrition 
for their children that 

reflect their personal 
and cultural beliefs.  

Practices based on 
knowledge: 

 Implement dietary 

practices that support 
healthy growth and 
development while 
remaining sensitive to 
family preferences; 

IV. Partnering with 
Families and 
Communities 

Knowledge 

 The family serves as 

the primary context for 

children's 
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ethnicity; and  

o Community 
resources, 
cohesiveness, 
and 
organization. 

development. 

 Children develop in 
the context of families 
that differ according to 
structure, language, 
ethnicity, belief 

systems, and cultural 
practices. 
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NAEYC B8 2b: 
Supporting and 
engaging families and 
communities through 
respectful, reciprocal 
relationships 

Cognitive demand and 
skills include  

 Supporting and 

engaging diverse 
families 

 Viewing family 
members as 
resources 

 Demonstrating a 

variety of 
communication 
skills 

 Developing 
cultural 
competence, and  

 Helping families 
to find resources 
and connect with 
appropriate 
services. 

NAM B8 Foundational 
Knowledge and Skills 

NAM ECE Core Knowledge 
Base 

NAM ECE Practices to Help 
Children Learn 

Categories, span or range of 
knowledge includes 

Developing and Using 

Partnerships: Ability to 
communicate and connect with 
families in a mutually 
respectful, reciprocal way 

VA competencies for 3- 
and 4-year-old 
endorsement area 

VA 3. Understanding 
health and nutritional 
practices that impact early 
learning including: 

 VA 3d. Skills for 

communicating with 

families about health 
and dietary concerns; 

 VA 3e. Community 

resources that support 
healthy living 

VA 5. Understanding 
effective strategies for  

 (i) Facilitating positive 

reciprocal 
relationships with 
children for teachers, 
families, and 
communities through 

mutual respect, 
communication 
strategies, 
collaborative linkages 
among families, and 
community resources 

and  

 (ii) Nurturing the 
capacity of family 

members to serve as 
advocates on behalf of 

VA competencies for 
PreK-3 endorsement area 

 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

I. Health, Safety and 
Nutritional Practices 

Practices based on 
Knowledge 

 Communicate with 

families about health 

and dietary concerns 
as well as about 
community resources 
that support healthy 
living for children and 
their families; 

IV. Partnering with 
Families and 
Communities 

Practices Based on 
Knowledge 

 Know and respect 

families that they 
serve. 

 Use various 

communication 
strategies to establish a 
working partnership 
with families (e.g., 
share information 

regarding the family in 
which the child lives, 
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children. 

 

the child's experiences 
in care, and the child's 
developmental 

progress) and to 
involve family 
members actively in 
various components of 
the program 

VI. Effective Interactions 

Knowledge 

Families are active 

participants in guiding 
children’s behavior. 

 Families hold values, 
ideas and expectations 
and they employ 

various interaction 
styles that reflect a 
variety of values, 
cultures, and belief 
systems. 

 Families and early 
childhood 
practitioners can work 
cooperatively to 

support and address 
the behavior of 
children at school 
through their 
respectful interactions 
with each other and 

with other 
professionals who 
serve as resources. 
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Practices Based on 
Knowledge 

Build positive partnerships 

with children’s families 
with regard to managing 
behavior and nurturing 
development. 

2c: Involving families 
and communities in 
their children’s 
development and 
learning  

Cognitive demand and 
skills include  

 Involve families in 

their children’s 
learning, valuing 
the role of family 
members as first 

teachers,  

 Engagement of 
families in the 

program 
(curriculum 
planning, child 
assessment, and 
transitions to new 
programs), and  

 Evaluation and 
modification of 
unsuccessful 

approaches rather 
than assuming a 

NAM Foundational 
Knowledge and Skills 

NAM ECE Core Knowledge 
Base 

NAM ECE Practices to Help 
Children Learn 

Categories, span or range of 
knowledge includes 

Developing and Using 

Partnerships: Ability to … set 
goals with families and 

prepare them to engage in 
complementary behaviors and 
activities that enhance 
development and early 
learning. 

VA competencies for 3- 
and 4-year-old 
endorsement area 

V6. Understanding 
strategies for planning, 
implementing, assessing, 
and modifying physical 
and psychological aspects 
of the learning 
environment to support 
language, physical, 
cognitive, and social, as 
well as emotional, well-
being in children with a 
broad range of 
developmental levels, 
special needs, individual 
interests, and cultural 
backgrounds 

 VA 6f. Collaborate 

with families, 
colleagues, and 
members of the 
broader community to 
construct learning 
environments that 

promote a spirit of 
unity, respect, and 
service in the interest 

VA competencies for 
PreK-3 endorsement area 

 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

IV. Partnering with 
Families and 
Communities 

Knowledge 

 Early education and 

care programs benefit 
from and contribute to 
the community at large 
through collaborative 

partnerships 

 Families are best able 
to rear children when 

they are adequately 
prepared to serve as 
advocates for children. 

Practices Based on 
Knowledge 

 Facilitate mutually 

beneficial linkages 
among families, 
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lack of interest on 
the part of family 
members. 

 

of the common good. 

VA 7. Understanding 
strategies that create 
positive and nurturing 
relationships with each 
child based on respect, 
trust, and acceptance of 
individual differences in 
ability levels, 
temperament, and other 
characteristics 

 VA 7c. Build positive, 

collaborative 
relationships with 
children's families 
with regard to 

behavioral guidance. 

 

agencies, businesses, 
organizations and 
other community 

resources. 

 Nurture the capacity 
of family members to 

serve as advocates for 
their own children and 
for children of the 
larger community. 

V. Learning Environment 

Practices Based on 
Knowledge 

 Collaborate with 

families, colleagues, 
and members of the 
broader community to 
construct learning 
environments that 
promote a spirit of 

unity, respect, and 
service in the interest 
of the common good. 
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NAEYC B8 Standard 3. 
Observation, 
Documentation & 
Assessment 

Professionals prepared in 

early childhood degree 
programs understand that 
child observation, 
documentation, and other 

forms of assessment are 
central to the practice of all 
early childhood 
professionals. They know 
about and understand the 
goals, benefits, and uses of 

assessment. They know 
about and use systematic 
observations, 
documentation, and other 
effective assessment 
strategies in a responsible 

way, in partnership with 
families and other 
professionals, to positively 
influence the development 
of every child. 

 

NAM B8 Foundational 
knowledge and 
Competencies  

Recognize signs that 

children may need 
assessment and referral for 
specialized services (for 
example, for 
developmental delays, 

mental health concerns, 
social support needs, or 
abuse and neglect); and be 
aware of how to access the 
information, resources, and 
support for such 

specialized help when 
needed.  

NAM B8 ECE 
Specialized 
Knowledge and 
Competencies 

[Core Knowledge Base and 

Practices to Help Children 
Learn are listed with each 
NAEYC standard key 
element.] 

 

VA competencies for 
3- and 4-year-old 
endorsement area 

VA 4. Understanding and 
application of formal and 
informal assessment 
procedures for 
documenting 
development and 
knowledge of how to use 
assessment to plan 
curriculum, including: 

[Note: VA competencies are 

listed with each NAEYC 
standard key element using a 
content comparison --- but all 
VA statements are 

“understanding” knowledge 
competencies, NAEYC & 
NAM statements include 
both demonstrated knowledge 
and demonstrated practice 
competencies]  

 

 

VA competencies for 
PreK-3 endorsement 
area 

VA 1 Methods 

VA 2 Knowledge and 
Skills 

[Child assessment 

knowledge and practice is 
focused on application to 
diagnostic teaching.] 

VA BK Competencies 
for EC Professionals, 
ECD Alignment 
Project 

Related items were found in 

these Core Competency Areas 

I. Health, Safety and 
Nutritional Practices 

II. Understanding Child 
Growth and Development 

III. Appropriate 
Classroom Observation 
and Assessment 

 

3a Understanding the 
goals, benefits, and uses 
of assessment 

Categories, span or range 

NAM Foundational 
Knowledge and Skills 

NAM ECE Core 
Knowledge Base 

VA competencies for 3- 
and 4-year-old 
endorsement area 

 

VA competencies for 
PreK-3 endorsement area 

 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 
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of knowledge about 
observation and 
assessment includes 

 The concept of 

alignment between 
assessment, goals, 
curriculum, and 
teaching strategies;  

 Using assessment as a 
positive tool to 
support children’s 
development; and  

 Being aware of both 
the positive uses and 
potential negative uses 
of assessment. 

NAM ECE Practices to 
Help Children Learn 

3b: Knowing about and 
using observation, 
documentation, and other 
appropriate assessment 
tools and approaches 

Cognitive demand and 
skills include  

 Observing and 

documenting each 
child’s individual 

characteristics as the 
basis for effective 
teaching;  

 Conducting, 

interpreting and 
reflecting upon 
assessments;  

NAM Foundational Skills 

Categories, span or range 
of knowledge includes 

 

Be aware of how to access 

the information, resources, 
and support for such 
specialized help when 
needed. 

NAM ECE Core 
Knowledge Base 

NAM ECE Practices to 
Help Children Learn 

VA competencies for 3- 
and 4-year-old 
endorsement area 

VA 4. Understanding and 
application of formal and 
informal assessment 
procedures for 
documenting 
development and 
knowledge of how to use 
assessment to plan 
curriculum VA 4a. Age-
appropriate and stage-
appropriate methods for 
documenting, assessing, 
and interpreting 
development and learning 

 VA 4b. Identifying and 

documenting 

VA competencies for 
PreK-3 endorsement area 

VA 1 Methods 

VA 1g. The ability to use 

formal and informal 
assessments to diagnose 

needs, plan and modify 
instruction, and record 
student progress 

VA 2 Knowledge and 
Skills 

VA 2a Reading and 

English. Understanding of 
the content, knowledge, 
skills, and processes for 
teaching Virginia's 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

I. Health, Safety and 
Nutritional Practices 

Knowledge 

 Community resources 

and health support 
services are available 
for children and their 
families through early 
childhood programs.  

II. Understanding Child 
Growth and Development 
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 Using observations 
gleaned from both 

playful and formal 
learning situations;  

 Screening and early 

identification of 
developmental delays 
and disabilities 

 Selecting 

developmentally, 
culturally and 
linguistically 
appropriate 
assessments;  

 Using these 
appropriately and 
adapt as needed 

including the use of 
assistive technology as 
appropriate; and  

 Interpreting results 

and make appropriate 
referrals 

Categories, span or range 
of knowledge includes 

 Ability to set 

appropriate 
individualized goals 
and objectives to 

advance young 
children’s 
development and 
learning. [NAEYC 3 b 
and 5c] 

 Ability to select, 
employ, and interpret 
a portfolio of both 
informal and formal 

assessment tools and 
strategies; to use the 
results to understand 
individual children’s 
developmental 
progression and 

determine whether 
needs are being met; 
and to use this 
information to 
individualize, adapt, 
and improve 

instructional practices. 

children's interests, 
strengths, and 
challenges; and 

Foundation Blocks for 
Early Learning: 
Comprehensive Standards 

for Four-Year-Olds and the 
Virginia Standards of 
Learning for English 
including oral language 
(speaking and listening), 
reading, and writing, and 

how these standards 
provide the core for 
teaching English in grades 
preK-3 (early/primary 
licensure). 

 (1) Assessment and 
diagnostic teaching. 
The individual shall: 

 screening, diagnostic, 
and progress 
monitoring measures 
for the component of 

reading: phoneme 
awareness, letter 
recognition, decoding, 
fluency, vocabulary, 
reading levels, and 
comprehension; and 

 (b) Be proficient in the 
ability to use 
diagnostic data to 

inform instruction for 
acceleration, 
intervention, 
remediation, and 
differentiation. 

Knowledge 

 Because growth and 

development are 
generally predictable, 
early childhood 
professionals can 
recognize milestones 
of healthy 

development and 
signs of potential delay 
or disability. 

 Children express their 

developing abilities, 
interests, and learning 
in a variety of ways; 
therefore, assessment 
must reflect this 

diversity of 
expression. 

III. Appropriate 
Classroom Observation 
and Assessment 

Knowledge 

 Assessment and 

evaluation practices 
must be valid, reliable, 
and sensitive to the 

cultural and linguistic 

background of the child. 

They must also be 

appropriate for the 

developmental 

behavior being 
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assessed. 

Practices Based on 
Knowledge 

 Plan assessment 

procedures that  

 Use formal and 
informal methods 
to identify and 
document 

children’s 
interests, strengths 
and challenges. 

 Employ 

assessment 
theories used for 
decision making 
and curriculum 
planning. 

 Implement 
assessment 
practices and 
interpret results 

with sensitivity to 
individual 
differences in 
children's ability 
levels as well as 
families' cultures, 

languages, and 
environmental 
factors. 

 Reflect the overall 

purpose of 
assessment and 
articulate the limits 
of norm referenced 
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standardized 
assessments. 
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3c Understanding and 
practicing responsible 
assessment to promote 
positive outcomes for 
each child 

Cognitive demand and 
skills include  

 Understanding of 

appropriate, 

responsible assessment 
practices for culturally 
and linguistically 
diverse children and 
for children with 
developmental delays, 

disabilities, or other 
special characteristics.  

 Knowledge of legal 

and ethical issues, 
current educational 
concerns and 
controversies, and 
appropriate practices 
in the assessment of 

diverse young children 

NAM Foundational Skills 

Categories, span or range 
of knowledge includes 

Recognize signs that 
children may need 

assessment and referral for 
specialized services (for 
example, for 
developmental delays, 
mental health concerns, 
social support needs, or 

abuse and neglect) 

NAM ECE Core 
Knowledge Base 

Categories, span or range 
of knowledge includes 

Knowledge of principles 
for assessing children that 

are developmentally 
appropriate; culturally 
sensitive; and relevant, 
reliable, and valid across a 
variety of populations, 
domains, and assessment 

purposes. 

NAM ECE Practices to 
Help Children Learn 

VA competencies for 3- 
and 4-year-old 
endorsement area 

VA 3. Understanding 
health and nutritional 
practices that impact early 
learning including: 

 VA 3b. Indicators of 

possible child abuse or 

neglect and the 
appropriate response if 
such indicators are 
observed 

 

VA competencies for 
PreK-3 endorsement area 

 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

I. Health, Safety and 
Nutritional Practices 

Knowledge 

 Threats to health and 

safety such as diseases 
or physical, sexual, 
and psycho- logical 
abuse or neglect are 

often manifested in 
observable physical, 
emotional, or 
behavioral symptoms.  

Practices Based on 
Knowledge 

 Are alert to indicators 

of possible illness and 
to child abuse or 
neglect and are 

prepared to respond 

appropriately if such 

indicators are 

observed; 

III. Appropriate 
Classroom Observation 
and Assessment 

Knowledge 
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 Assessment 

procedures must be 
planned in accordance 
with up-to-date 

information on 
appropriate methods, 
sensitivity to 
individual and cultural 
differences, and with 
regard to the overall 

purpose of assessment. 

 Confidentiality of 
assessment results 

must be maintained in 
accordance with legal 
and ethical 
considerations. 

Practices Based on 
Knowledge 

 Maintain 

confidentiality of 
assessment results in 
accordance with 

ethical and legal 
considerations, 
including the 
importance of 
avoiding negative 
labeling of children. 
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NAEYC B8 3d Knowing 
about assessment 
partnerships with 
families and with 
professional colleagues 

Cognitive demand and 
skills include  

 Partnerships with both 

families and 

colleagues;  

 Positive, strengths 
based assessment; and  

 Working effectively as 
part of a team that 
includes families and 
colleagues from other 

disciplines 

NAM B8 Foundational 
Knowledge  

Categories, span or range 
of knowledge includes 

Be aware of how to access 

the information, resources, 
and support for such 
specialized help when 
needed. 

NAM ECE Core 
Knowledge Base 

Categories, span or range 
of knowledge includes 

 Developing and Using 

Partnerships: Ability 
to recognize when 

behaviors and 
academic challenges 
may be a sign of an 
underlying need for 
referral for more 
comprehensive 

assessment, diagnosis, 
and support (e.g., 
mental health 
consultation, social 
services, family 
support services). 

 Developing and Using 
Partnerships: 
Knowledge of 

professional roles and 

VA competencies for 3- 
and 4-year-old 
endorsement area 

VA 4. Understanding and 
application of formal and 
informal assessment 
procedures for 
documenting 
development and 
knowledge of how to use 
assessment to plan 
curriculum  

 VA 4c. 

Communicating with 
families to acquire and 
to share information 
relevant to assessment. 

 

VA competencies for 
PreK-3 endorsement area 

 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

III. Appropriate 
Classroom Observation 
and Assessment 

Knowledge 

 Two-way 

communication with 

families allows early 
childhood 
professionals to plan 
for and implement 
assessments, while 
families benefit from 

being informed of 
assessment results that 
will guide the child’s 
growth and 
development. 

Practices Based on 
Knowledge 

 Communicate with 

families to share 
assessment plans and 

information as well as 
to plan follow-up 
services and 
developmental 
learning experiences 
based on assessment 
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available services 
within care and 
education and in 

closely related sectors 
such as health and 
social services. 

 Developing and Using 

Partnerships: Ability 
to access and 
effectively use 
available referral and 
resource systems. 
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NAEYC B8 Standard 4. 

Using Developmentally 

Effective Approaches to 

Connect with Children 

and Families 

Professionals prepared in 

early childhood degree 

programs understand that 

teaching and learning with 

young children is a 

complex enterprise, and its 

details vary depending on 

children’s ages, 

characteristics, and the 

settings within which 

teaching and learning 

occur. They understand 

and use positive 

relationships and 

supportive interactions as 

the foundation for their 

work with young children 

and families. Early 

childhood professionals 

know, understand, and use 

a wide array of 

developmentally 

appropriate approaches, 

instructional strategies, 

and tools to connect with 

children and families and 

positively influence each 

child’s development and 

learning. 

NAM B8 Foundational 

Skills 

Categories, span or range 

of knowledge includes 

Make informed decisions 

about use of technologies as 

tools to promote children’s 

learning.  

NAM B8 ECE Specialized 

Knowledge and 

Competencies 

[Core Knowledge Base and 

Practices to Help Children 

Learn are listed with each 

NAEYC standard key 

element.] 

 

VA competencies for 3- 

and 4-year-old 

endorsement area 

VA 6. Understanding 

strategies for planning, 

implementing, assessing, 

and modifying physical 

and psychological aspects 

of the learning 

environment to support 

language, physical, 

cognitive, and social, as 

well as emotional, well-

being in children with a 

broad range of 

developmental levels, 

special needs, individual 

interests, and cultural 

backgrounds,  

VA 7. Understanding 

strategies that create 

positive and nurturing 

relationships with each 

child based on respect, 

trust, and acceptance of 

individual differences in 

ability levels, 

temperament, and other 

characteristics 

[Note: VA competencies are 

listed with each NAEYC 

standard key element using a 

content comparison --- but all 

VA competencies for 
PreK-3 endorsement area 

VA 1 Methods 

[Competencies related to 
teaching strategies are 

focused primarily on 
differentiated instruction, 
classroom management, 
modifications for children 
with exceptionalities, and 
use of technology. 

Teaching strategies for 
specific curriculum content 
disciplines are listed with 
NAEYC Standard 5.] 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

Related items were found in 
these Core Competency Areas 

I. Health Safety and 
Nutrition 

V. Learning Environment 

VI. Effective Interactions 
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VA statements are 

“understanding” knowledge 

competencies, NAEYC & 

NAM statements include 

both demonstrated knowledge 

and demonstrated practice 

competencies]  

 

4a Understanding positive 
relationships and 
supportive interactions as 
the foundation of their 
work with children 

Categories, span or range 
of knowledge includes 

 Theories and research 

that support warm 
nurturing interactions, 
close attachments 
between children and 
teachers/caregivers, 
responsive teaching 

and the impact of 
adult expectations and 
beliefs on children’s 
development of 
positive learning 
dispositions and 

confidence in 
themselves as learners.  

 Integrating and 

applying this 
knowledge to build a 
caring community of 

NAM ECE Practices to 
Help Children Learn 

Categories, span or range 
of knowledge includes 

Ability to establish 

relationships and 
interactions with children 
that are nurturing and use 

positive language. 
[NAEYC 1c and 4a] 

 

VA competencies for 3- 
and 4-year-old 
endorsement area 

 

VA competencies for 
PreK-3 endorsement area 

 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 
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learners in the 
classroom or other 
program setting 
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4b Knowing and 
understanding effective 
strategies and tools for 
early education 

Categories, span or range 
of knowledge includes 

 Engaging 

conversations, thought 
provoking questions, 
provision of materials, 
and spontaneous 

activities.  

 Demonstrating 
professional 

dispositions to support 
diverse children and 
development of 
cultural competence - 
understanding the 
need for continuity 

between practices of 
family members and 
early childhood 
professionals. 

 

NAM ECE Practices to 
Help Children Learn 

Categories, span or range 
of knowledge includes 

 Ability to recognize 

the effects of factors 
from outside the 
practice setting (e.g., 
poverty, trauma, 

parental depression, 
experience of violence 
in the home or 
community) that affect 
children’s learning and 
development, and to 

adjust practice to help 
children experiencing 
those effects. [NAEYC 
1c and 4b] 

 Working with Diverse 
Populations: Ability to 
advance the learning 
and development of 
children from 

backgrounds that are 
diverse in family 
structure, 
socioeconomic status, 
race, ethnicity, culture, 
and language. 

VA competencies for 3- 
and 4-year-old 
endorsement area 

 

VA competencies for 
PreK-3 endorsement area 

 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

I. Health Safety and 
Nutrition 

Practices Based on 
Knowledge 

 Implement practices 

that allow children to 

become independent 
and knowledgeable 
about healthy living. 

V. Learning Environment 

Knowledge 

 Understand that 

learning and 
development is 
optimized in a 
nurturing environment 

that offers 
opportunities for 
exploration, play, and 
challenging 
experiences that are 
appropriately matched 

to the current level of 
development, 

interests, and 

backgrounds of 

learners. 
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4c Using a broad 
repertoire of 
developmentally 
appropriate 
teaching/learning 
approaches 

Cognitive demand and 
skills include  

 Fostering oral 

language and 
communication  

 Drawing from a 
continuum of teaching 
strategies  

 Making the most of the 

environment, 
schedule, and routines 

 Setting up all aspects 

of the indoor and 
outdoor environment  

 Focusing on children’s 

individual 
characteristics, needs, 
and interests  

 Linking children’s 
language and culture 
to the early childhood 
program  

 Teaching through 
social interactions 

 Creating support for 

NAM Foundational 
knowledge and skills 

Categories, span or range 
of knowledge includes 

Make informed decisions 

about use of technologies as 
tools to promote children’s 
learning. Make informed 
decisions about use of 

technologies as tools to 
promote children’s 
learning. 

NAM ECE Core 
Knowledge Base 

Categories, span or range 
of knowledge includes 

 Ability to create and 

manage effective 
learning environments 
(physical space, 
materials, activities, 

classroom 
management). 
[NAEYC 1c and 4c] 

 Ability to consistently 

deploy productive 
routines, maintain a 
schedule, and make 
transitions brief and 
productive, all to 
increase predictability 

and learning 

VA competencies for 3- 
and 4-year-old 
endorsement area 

VA 6. Understanding 
strategies for planning, 
implementing, assessing, 
and modifying physical 
and psychological aspects 
of the learning 
environment to support 
language, physical, 
cognitive, and social, as 
well as emotional, well-
being in children with a 
broad range of 
developmental levels, 
special needs, individual 
interests, and cultural 
backgrounds  

 VA 6a. Utilize learning 

strategies that 
stimulate curiosity, 
promote thinking, and 
encourage 

participation in 
exploration and play; 

 VA 6c. Adapt tasks to 

the child's zone of 
proximal 
development; 

 VA 6d. Nurture 

children's 
development through 
firsthand experiences 
and opportunities to 
explore, examine, and 

VA competencies for 
PreK-3 endorsement area 

VA 1 Methods 

 VA 1c. The use of 

differentiated 
instruction and flexible 
groupings to meet the 
needs of learners at 
different stages of 
development, abilities, 

and achievement; 

 VA 1e. The ability to 
utilize effective 
classroom 

management skills 
through methods that 
build responsibility 
and self-discipline and 
maintain a positive 
learning environment; 

 VA 1f. The ability to 
modify and manage 
learning environments 

and experiences to 
meet the individual 
needs of children, 
including children 
with disabilities, gifted 
children, children with 

limited proficiency in 
English, and children 
with diverse cultural 
needs; 

 VA 1j. The ability to 
use technology as a 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

V. Learning Environment 

Knowledge 

 Understand that 

curriculum planning 

for content areas such 
as, but not limited to 
Social and Emotional 
Development, 
Approaches to 
Learning, Language 

and Literacy, Cognition 

and General 

Knowledge, Fine Arts, 

and Physical 
Development and 
Health must be guided 

by knowledge of 
content, knowledge of 
children's individual 
needs, and knowledge of 
effective strategies for 
facilitating further 

development. 

 Understand that 
schedule planning is 

important in order to 
use time effectively 
and to achieve a 
balance between active 
and quiet as well as 
indoor and outdoor 

experiences, and 
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play 

 Addressing children’s 
challenging behaviors 

 Supporting learning 

through technology 

 Using integrative 

approaches to 
curriculum 

 

opportunities and to 
maintain a sense of 
emotional calm in the 

learning environment. 
[NAEYC 1c and 4c] 

 Ability to use a 

repertory of 
instructional and 
caregiving practices 
and strategies, 
including 
implementing 

validated curricula, 
that engage children 
through nurturing, 
responsive interactions 
and facilitate learning 
and development in all 

domains in ways that 
are appropriate for 
their stage of 
development. 

NAM ECE Practices to 
Help Children Learn 

Categories, span or range 
of knowledge includes 

 Ability to integrate 

and leverage different 
kinds of technologies 
in curricula and 

instructional practice 
to promote children’s 
learning 

 Ability to promote 

positive social 
development and self-

investigate real 
materials in authentic 
context and engage in 

social interactions with 
peers and adults; 

 VA 6e. Select materials 

and equipment, 
arrange physical space, 
and plan schedules 
and routines to 
stimulate and facilitate 
development 

VA 7. Understanding 
strategies that create 
positive and nurturing 
relationships with each 
child based on respect, 
trust, and acceptance of 
individual differences in 
ability levels, 
temperament, and other 
characteristics 

 VA 7a. Emphasize the 

importance of 
supportive verbal and 

nonverbal 
communication; 

 VA 7b. Establish 

classroom and 
behavior management 
practices that are 
respectful, meet 
children's emotional 
needs, clearly 

communicate 
expectations for 
appropriate behavior, 
promote pro-social 

tool for teaching, 
learning, research, and 
communication. 

individual as well as 
group activities (when 
age appropriate). 

 Understand that, in 
addition to health, 
safety, and comfort, 

the physical 
environment must be 
arranged carefully to 
meet children's 
developmental needs 
for movement and 

rest, for activity and 
quiet, and for indoor 
and outdoor learning 
experiences, as well as 
for nurturing 
autonomy. 

 Understand that 
materials and 
equipment must be 

selected carefully to 
ensure health and 
safety as well as to 
provide experiences 
that are appropriate 
for a variety of 

developmental levels, 
individual interests, 
and cultural 
backgrounds. 

 Understand that 
children are influenced 
by multiple contexts, 
and that the child care 
environment serves 

children best when 
goals, plans, and 
changes in the 



36 
 

regulation while 
mitigating challenging 
behaviors in ways that 

reflect an 
understanding of the 
multiple biological and 
environmental factors 
that affect behavior. 

 Working with Diverse 
Populations Ability to 
advance the 
development and 

learning of children 
who have specialized 
developmental or 
learning needs, such as 
children with 
disabilities or learning 

delays, children 
experiencing chronic 
stress/adversity, and 
children who are 
gifted and talented.   

 Working with Diverse 
Populations Ability to 
advance the learning 
and development of 

children from 
backgrounds that are 
diverse in family 
structure, 
socioeconomic status, 
race, ethnicity, culture, 

and language.  

behaviors, prevent or 
minimize behavioral 
problems through 

careful planning of the 
learning environment, 
teach conflict 
resolution strategies, 
and mitigate or 
redirect challenging 

behaviors; and 

 

 

 

environment are 
designed in 
collaboration with 

families and 
community 
stakeholders. 

Practices Based on 
Knowledge 

 Facilitate development 

in all domains by 
planning, 
implementing, 

monitoring, and 
revising learning 
environments that are 
responsive and that 
[are safe, comfortable, 
challenging and 

welcoming… support 
curriculum goals… 
integrate curricular 
areas in ways that are 
culturally sensitive, 
intellectually 

stimulating and 
responsive…] 

 Create a nurturing 

environment and 
utilize learning 
strategies that 
stimulate curiosity, 
encourage 
participation in 

exploration and play, 
and challenge learners 
to master new skills. 

 Organize the schedule 

so that routines are 
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both predictable and 
flexible, with extended 
periods of time for 

uninterrupted 
exploration, play, and 
project development. 

VI. Effective Interactions  

Practices Based on 
Knowledge 

 Create positive and 

nurturing 
relationships with each 
child based on respect, 
trust, calm approaches, 
respect for diversity 
and acceptance of 

individual differences 
in ability levels, 
temperament, and 
other characteristics. 

 Provide a variety of 
opportunities to 
communicate verbally 
and non-verbally in 
playful engagements 
with people of a 

variety of ages across 
the lifespan. 

 Use various forms of 

verbal and nonverbal 
communication 
frequently with 
children, and respond 
to children as 
individuals as well as 

to the group as a 
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whole. 

 Use guidance practices 
that are respectful, 
meet the emotional 
needs of individual 
children, clearly 

communicate 
expectations for 
appropriate behavior, 
promote prosocial 
behaviors, prevent and 
minimize behavioral 

problems through 
careful planning of the 
learning environment, 
teach conflict 
resolution strategies, 
and manage 

challenging behaviors. 

 Use knowledge of 
group processes and 

developmental aspects 
of group behavior to 
guide the complex 
challenges required to 
guide groups of 
children. 
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NAEYC B8 4d Reflecting 
on their own practice to 
promote positive 
outcomes for each child 

Cognitive demand and 
skills include  

 Exercising professional 

judgment to  

o Design activities, 

o Make decisions 
about what and 
how to teach, and  

o Develop the habit 
of reflective 
practice 

NAM B8 Foundational 
knowledge and skills 

NAM B8 ECE Core 
Knowledge Base 

NAM B8 ECE Practices to 
Help Children Learn 

 

VA competencies for 3- 
and 4-year-old 
endorsement area 

 

VA competencies for 
PreK-3 endorsement area 

 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 
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NAEYC B8 Standard 5. 

Using Content 

Knowledge to Build 

Meaningful Curriculum 

Professionals prepared in 

early childhood degree 

programs use their 

knowledge of academic 

disciplines to design, 

implement, and evaluate 

experiences that promote 

positive development and 

learning for each and 

every young child. They 

understand the importance 

of developmental domains 

and academic (or content) 

disciplines in an early 

childhood curriculum. 

They know the essential 

concepts, inquiry tools, 

and structure of content 

areas, including academic 

subjects, and can identify 

resources to deepen their 

understanding. Early 

childhood professionals 

use their own knowledge 

and other resources to 

design, implement, and 

evaluate meaningful, 

challenging curricula that 

promote comprehensive 

developmental and 

learning outcomes for 

NAM B8 Foundational 

knowledge and 

Competencies  

[This NAEYC standard is 

very ECE specific, perhaps 

not applicable to 

interdisciplinary 

foundational knowledge 

and competencies.] 

NAM B8 ECE Specialized 

Knowledge and 

Competencies 

[Core Knowledge Base and 

Practices to Help Children 

Learn are listed with each 

NAEYC standard key 

element.] 

 

VA competencies for 3- 

and 4-year-old 

endorsement area 

VA 6. Understanding 

strategies for planning, 

implementing, assessing, 

and modifying physical 

and psychological aspects 

of the learning 

environment to support 

language, physical, 

cognitive, and social, as 

well as emotional, well-

being in children with a 

broad range of 

developmental levels, 

special needs, individual 

interests, and cultural 

backgrounds 

 

[Note: VA competencies are 

listed with each NAEYC 

standard key element using a 

content comparison --- but all 

VA statements are 

“understanding” knowledge 

competencies, NAEYC & 

NAM statements include 

both demonstrated knowledge 

and demonstrated practice 

competencies]  

 

VA competencies for 

PreK-3 endorsement area 

VA 1 Methods 

VA 2 Knowledge and 

Skills 

 

[VA 2 is organized by 

curriculum content area or 

discipline. Each content 

area opens with related 

VA learning standards, 

sub-content areas, and 

related proficiencies or 

abilities for each 

discipline] 

VA BK Competencies for 

EC Professionals, ECD 

Alignment Project 

Related items were found in 

these Core Competency Areas 

V. Learning Environment 

 



41 
 

every young child. 
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NAEYC B8 5a 
Understanding content 
knowledge and resources 
in academic disciplines 

Categories, span or range 
of knowledge curriculum 
content and development 
includes 

 Content, resources, big 

ideas, methods of 
investigation and 
expression, and 
organization of 

multiple academic 
disciplines.  

NAM B8 Foundational 
knowledge and skills 

NAM B8 ECE Core 
Knowledge Base 

NAM B8 ECE Practices to 
Help Children Learn 

Categories, span or range 
of knowledge includes 

 Knowledge of content 

and concepts that are 
important in early 
learning of major 
subject-matter areas, 

including language 
and literacy, 
mathematics, science, 
technology, 
engineering, arts, and 
social studies. 

VA competencies for 3- 
and 4-year-old 
endorsement area 

 

VA competencies for 
PreK-3 endorsement area 

VA 2 Knowledge and 
Skills 

 VA 2a. Reading and 

English. (1) 
Understanding of the 
content, knowledge, 
skills, and processes 

for teaching Virginia's 
Foundation Blocks for 
Early Learning: 
Comprehensive 
Standards for Four-
Year-Olds and the 

Virginia Standards of 
Learning for English 
including oral 
language (speaking 
and listening), reading, 
and writing, and how 

these standards 
provide the core for 
teaching English in 
grades preK-3 
(early/primary 
licensure). 

o VA 2a (2) Oral 
communication. 
[see list of 
proficiencies and 

demonstrated 
abilities a-d] 

o VA 2a (3) Reading 
and literature [see 

list of proficiencies 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

V. Learning Environment 

Knowledge 

 Understand that 

curriculum planning 

for content areas such 
as, but not limited to 
Social and Emotional 
Development, 
Approaches to 
Learning, Language 

and Literacy, Cognition 

and General 

Knowledge, Fine Arts, 

and Physical 
Development and 
Health must be guided 

by knowledge of content, 
knowledge of 
children's individual 
needs, and knowledge 
of effective strategies 
for facilitating further 

development. 

5b Knowing and using 
the central concepts, 
inquiry tools, and 
structures of content areas 
or academic disciplines 

NAM Foundational 
knowledge and skills 

NAM ECE Core 
Knowledge Base 

VA competencies for 3- 
and 4-year-old 
endorsement area 

VA 6. Understanding 
strategies for planning, 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 
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Cognitive demand and 
skills include  

 Understanding core 

concepts in each 
academic area 

 Knowing about 
professional standards 
in each academic area 
(these could be early 

learning standards as 
well as the standards 
developed by teachers 
of math, science, etc.), 
and  

 The connections 
between planned 
children’s activities 
and those standards 

NAM ECE Practices to 
Help Children Learn 

implementing, assessing, 
and modifying physical 
and psychological aspects 
of the learning 
environment to support 
language, physical, 
cognitive, and social, as 
well as emotional, well-
being in children with a 
broad range of 
developmental levels, 
special needs, individual 
interests, and cultural 
backgrounds 

VA 6b. Provide curriculum 
that facilitate learning 

goals in content areas and 
provide opportunities to 
acquire concepts and skills 
that are precursors to 
academic content taught in 
elementary school; 

 

and demonstrated 
abilities a-h] 

o VA 2a (4) Writing 
[see list of 
proficiencies and 
demonstrated 
abilities a-c] 

 VA 2b Mathematics (1) 
Understanding of the 
mathematics relevant 

to the content 
identified in Virginia's 
Foundation Blocks for 
Early Learning: 
Comprehensive 
Standards for Four-

Year-Olds and the 
Virginia Standards of 
Learning and how the 
standards provide the 
foundation for 
teaching mathematics 

in grades preK-3. 
Experiences with 
practical applications 
and the use of 
appropriate 
technology and 

manipulatives should 
be used within the 
following content (a)-
(e): Number systems, 
number theory, 
algebra, geometry, 

probability and 
statistics 

o VA 2b(2) 
sequential nature 

of mathematics 
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vertical 
progression of 
standards 

o VA 2b(3) multiple 
representations of 
concepts and 
procedures 

o VA 2b(4) five 
mathematical 
processes 

o VA 2b(5) cultural 
contributions 

o VA 2b(6) 

appropriate use of 
calculators and 
technology 

o VA 2b(7) teaching 

to diverse learners 

 VA 2c History and 
social sciences (1) 

Understanding of the 
knowledge, skills, and 
processes of history 
and the social science 
disciplines as defined 
in Virginia's 

Foundation Blocks for 
Early Learning: 
Comprehensive 
Standards for Four-
Year-Olds and the 
Virginia Standards of 

Learning and how the 
standards provide the 
necessary foundation 
for teaching history 
and social sciences, 
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including in (a) 
history, (b) geography, 
(c) civics, (d) 

economics. [See source 
for detail in each] 

o VA 2c(2) 
Understanding of 

the nature of 
history and the 
social sciences, 
and how the study 
of the disciplines 
assists students in 

developing critical 
thinking skills in 
helping them to 
understand… 

 VA 2d Science (1) 
Understanding of the 
knowledge, skills, and 
processes of the four 
core science disciplines 

as defined in Virginia's 
Foundation Blocks for 
Early Learning: 
Comprehensive 
Standards for Four-
Year-Olds and the 

Virginia Science 
Standards of Learning 
and how these 
standards provide a 
sound foundation for 
teaching science in the 

early/primary grades. 

 VA 2d Science (2) 
Understanding of the 

nature of the theory 
and scientific inquiry, 
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including… 

 VA 2d Science (3) 
Understanding of the 
knowledge, skills, and 
practices for 
conducting an active 

elementary science 
program, including the 
ability to… 

 VA 2d Science (4) 

Content, processes and 
skills of four core 
science areas: Earth 
sciences, biology, 
chemistry and 

physics… 

 VA 2d Science (5) Core 
scientific disciplines of 

four core science areas: 
Earth sciences, 
biology, chemistry and 
physics… 

 VA 2d Science (6) 
Understanding of the 
contributions and 
significance of science, 
including… 
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5c Using their own 
knowledge, appropriate 
early learning standards, 
and other resources to 
design, implement, and 
evaluate meaningful, 
challenging curricula for 
each child. 

Cognitive demand and 
skills include  

 The following 

curriculum areas or 
academic disciplines:  

o Language and 

literacy;  

o The arts—music, 
creative 
movement, dance, 

drama, and visual 
arts;  

o Mathematics;  

o Science;  

o Physical activity, 
physical 

education, health 
and safety; and  

o Social studies. 

 The ability to integrate 
knowledge of 
academic disciplines, 
early learning 

standards, and child 

NAM Foundational 
knowledge and skills 

NAM ECE Core 
Knowledge Base 

Categories, span or range 
of knowledge includes 

Knowledge of the learning 

trajectories (goals, 
developmental 
progressions, and 
instructional tasks and 
strategies) of how children 

learn and become 
proficient in each of the 
domains and specific 
subject-matter areas. 

NAM ECE Practices to 
Help Children Learn 

 Ability to set 

appropriate 
individualized goals 

and objectives to 
advance young 
children’s 
development and 
learning. [NAEYC 3 b 
and 5c] 

 Ability to use learning 
trajectories: a deep 
understanding of the 
content; knowledge of 

the way children think 

VA competencies for 3- 
and 4-year-old 
endorsement area 

VA 3. Understanding 
health and nutritional 
practices that impact early 
learning including: 

 VA 3f. Practices that 

allow children to 

become independent 
and knowledgeable 
about healthy living. 

 

VA competencies for 
PreK-3 endorsement area 

VA 1 Methods 

 VA 1a. Understanding 

of the knowledge, 
skills, and processes to 
support learners in 
achievement of  

o Virginia's 
Foundation Blocks 
for Early Learning:  

o Comprehensive 

Standards for 
Four-Year-Olds 
and  

o the Virginia 

Standards of 
Learning in 
English, 
mathematics, 
history and social 
science, science, 

and computer and 
technology; 

 VA 1b. The ability to 
integrate English, 

mathematics, science, 
health, history and 
social sciences, art, 
music, drama, 
movement, and 
technology in learning 

experiences; 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

V. Learning Environment 

Practices based on 
Knowledge 

 Plan curriculum 

experiences that 
facilitate the program 
goals and provide 
opportunities to 

acquire concepts and 
skills that are 
precursors to academic 
content taught in 
elementary school. The 
curriculum is based 

upon a philosophical 
framework that is 
congruent with the 
program goals and 
that stimulates gradual 
and continuous 

development in these 
domains: 

 Social and 

Emotional 
Development 

 Approaches to 

Learning 

 Language and 
Literacy 
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development to 
design, implement and 
evaluate learning 

experiences for specific 
children and to reach 
out to discipline 
experts for resources.  

 The ability to develop 
and implement 
learning experiences 
that support children’s 
problem-solving and 

thinking skills, self-
regulation, and 
academic and social 
competence. 

and learn about the 
content; and the ability 
to design and employ 

instructional tasks, 
curricula, and 
activities that 
effectively promote 
learning and 
development within 

and across domains 
and subject-matter 
areas. 

 VA 1d. The use of 
appropriate methods 

including those in 
visual and performing 
arts, to help learners 
develop knowledge 
and basic skills, 
sustain intellectual 

curiosity, and 
problem-solve; 

 Cognition and 
General 

Knowledge 
(includes 
mathematical 
concepts, learning 
about the world, 
learning about 

families and 
communities) 

 Fine Arts 

 Physical 
Development and 
Health 
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NAEYC B8 Standard 6. 

Becoming a Professional 

Professionals prepared in 

early childhood degree 

programs identify and 

conduct themselves as 

members of the early 

childhood profession. 

They know and use ethical 

guidelines and other 

professional standards 

related to early childhood 

practice. They are 

continuous, collaborative 

learners who demonstrate 

knowledgeable, reflective, 

and critical perspectives on 

their work, making 

informed decisions that 

integrate knowledge from 

a variety of sources. They 

are informed advocates for 

sound educational 

practices and policies. 

 

NAM B8 Foundational 

knowledge and 

Competencies  

NAM B8 ECE Specialized 

Knowledge and 

Competencies 

[Core Knowledge Base and 

Practices to Help Children 

Learn are listed with each 

NAEYC standard key 

element.] 

 

VA competencies for 
3- and 4-year-old 
endorsement area 

 

 [Note: VA competencies are 

listed with each NAEYC 
standard key element using a 
content comparison --- but all 
VA statements are 

“understanding” knowledge 
competencies, NAEYC & 
NAM statements include 
both demonstrated knowledge 
and demonstrated practice 
competencies]  

 

VA competencies for 
PreK-3 endorsement 
area 

VA 1 Methods 

VA 2 Knowledge and 
Skills 

 

VA BK Competencies 
for EC Professionals, 
ECD Alignment 
Project 

Related items were found in 

these Core Competency Areas 

II. Understanding Child 
Growth and Development 

VII. Program 
Management 

VIII. Teacher 
Qualifications and 
Professional 
Development 

 

6a Identifying and 

involving oneself with the 

early childhood field 

Categories, span or range 

of knowledge about 

professionalism includes 

NAM Foundational 

knowledge and skills 

NAM ECE Core 

Knowledge Base 

VA 3- and 4-year-old 
competencies 

 

VA competencies for 
PreK-3 endorsement area 

 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 
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The distinctive history and 

mission of early childhood 

education, its contexts and 

challenges, personal 

identification and 

involvement in the field, 

and current issues and 

trends 

NAM ECE Practices to 

Help Children Learn 

 



51 
 

6b Knowing about and 
upholding ethical 
standards and other 
professional guidelines 

Cognitive demand and 
skills include  

The profession’s code of 

ethical conduct, 
confidentiality, use of the 
code to resolve ethical 
dilemmas, familiarity and 
compliance with relevant 

laws and professional 
guidelines in their work 

NAM Foundational 
knowledge and skills 

NAM ECE Core 
Knowledge Base 

NAM ECE Practices to 
Help Children Learn 

 

 

VA competencies for 3- 
and 4-year-old 
endorsement area 

 

VA competencies for 
PreK-3 endorsement area 

 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

VII. Program 
Management 

While written for 

administrators, these could 
also be expected of 

professional teachers, 
supporting NAEYC 
Standard 6. 

Knowledge 

 The physical facility in 

which a program is 
housed has a major 
impact on all aspects 
of program 
functioning and must 
be safe, comfortable, 

supportive, and 
welcoming to children, 
staff, and families. 

 Early childhood 

professionals 
understand that local, 
state, and national 
regulations govern the 
operation of the 

program. 

 Early childhood 
care and education 

programs are 
subject to all laws 
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and governmental 
regulations that 
affect licensure 

and operation. 

 Continuous 
monitoring is 

required to ensure 
that all regulations 
are met. 

 Clearly articulated 

policies and 
procedures 
provide a 
systematic 
framework for 

documenting and 
reporting 
compliance with 
regulation. 

 High quality 
programs achieve 
standards of 
excellence that 
exceed standards 

for licensure and 
strive continuously 
to achieve optimal 
levels of 
functioning in all 
components of the 

program. 

VIII. Teacher 
Qualifications and 
Professional 
Development 
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Knowledge 

 Professional practice in 

early childhood 
education and care is 
governed by quality 
indicators prescribed 
by federal, state, and 
local laws and 

regulations, and by 
policy statements of 
governing boards. It is 
enhanced by standards 
and position 
statements of 

professional 
organizations. 

 Early care and 

education 
professionals make 
decisions 
concerning 
program planning 
and practice based 

on current federal, 
state, and local 
laws and 
regulations for 
safe, nurturing, 
inclusive, and 

enriching 
programs. 

 In addition to 

meeting legal and 
regulatory 
requirements, 
professionals take 
steps to achieve 
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high quality 
standards 
advocated by 

professional 
organizations that 
often exceed legal 
requirements. 

Practices Based on 
Knowledge 

 Focus on integrating 

high quality standards 
and practices into the 

development, 
implementation, and 
management of 
programs serving 
young children and 
their families 

 Interact with 
colleagues, families, 
board members, and 

the broader 
community in ethical 
ways to build 
authentic partnerships 
that support the 
healthy growth and 

development of young 
children. Follow and 
model a professional 
code of ethics. 



55 
 

6c Engaging in 
continuous, collaborative 
learning to inform 
practice 

Cognitive demand and 
skills include  

 Engagement in 

conferences, readings, 
peer collaboration, 
classroom based 
research  

 Extending before and 
after degree 
completion 

NAM Foundational 
knowledge and skills 

NAM ECE Core 
Knowledge Base 

NAM ECE Practices to 
Help Children Learn 

Cognitive demand and 
skills include  

 Continuously 

Improving the Quality 
of Practice: Ability and 
motivation to access 
and engage in 

available professional 
learning resources to 
keep current with the 
science of 
development and early 
learning and with 

research on 
instructional and other 
practices. 

 Continuously 

Improving the Quality 
of Practice: Knowledge 
and abilities for self-
care to manage their 
own physical and 
mental health, 

including the effects of 
their own exposure to 
adversity and stress. 

VA competencies for 3- 
and 4-year-old 
endorsement area 

 

VA competencies for 
PreK-3 endorsement area 

VA 1 Methods 

 VA 1h. A commitment 

to professional growth 
and development 
through reflection, 
collaboration, and 
continuous learning; 

 VA 1i. The ability to 
analyze, evaluate, and 
apply quantitative and 
qualitative research 

 VA 1j. The ability to 
use technology as a 
tool for teaching, 
learning, research, and 

communication. 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

VIII. Teacher 
Qualifications and 
Professional 
Development 

Knowledge 

Professional development 

is an ongoing process of 
maintaining current 
knowledge and practice, 
participating in ongoing 
professional development 

opportunities, and 
engaging in ongoing 
synthesis and critical 
analysis of research and 
theory as it is applied to 
practice. 

 Professionalism 
requires knowledge 
and competency in all 

areas of child growth 
and development, 
educational strategies, 
and skills to develop, 
implement, and 
manage high-quality 

programs. 

 Professionalism 
requires the 
integration of 

reflective teaching 



56 
 

 practice into daily 
program operations. 

 Professional 
development is 
demonstrated and 
evaluated by early 

childhood 
professionals through 
the construction and 
implementation of job 
performance plans. 

 Professional 
development requires 
a commitment to 
continue learning 

through reading, 
research, reflection, 
and ongoing dialogue 
with other 
professionals. 

Practices Based on 
Knowledge 

 Demonstrate 

commitment to 
acquiring and 

maintaining current 
professional 
knowledge and to 
ongoing professional 
development. This 
includes acquiring the 

necessary skills to 
engage in competent 
research and to 
contribute to the 
professional and 
popular literature in 

order to expand the 
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base of knowledge 
within the profession 
and for the public at 

large. 
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6d Integrating 
knowledgeable, reflective, 
and critical perspectives 
on early education 

Cognitive demand and 
skills include  

 Engagement in 

respectful but lively 
discussions 

 Involvement in 
collaborative learning 
communities with 
other professionals 

 Essential 
communication skills 
and knowledge base 
for informed 

collaboration with 
colleagues from other 
disciplines – especially 
as part of an IFSP or 
IEP team 

NAM Foundational 
knowledge and skills 

NAM ECE Core 
Knowledge Base 

NAM ECE Practices to 
Help Children Learn 

Categories, span or range 
of knowledge includes 

Developing and Using 

Partnerships: Ability to 
collaborate and 
communicate with 
professionals in other 
roles, disciplines, and 

sectors to facilitate mutual 
understanding and 
collective contributions to 
improving outcomes for 
children. 

VA competencies for 3- 
and 4-year-old 
endorsement area 

 

VA competencies for 
PreK-3 endorsement area 

 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

 

6e Engaging in informed 
advocacy for children and 
the profession 

Cognitive demand and 
skills include  

 Articulating best 

practices to family and 
community members 

NAM Foundational 
knowledge and skills 

NAM ECE Core 
Knowledge Base 

NAM ECE Practices to 
Help Children Learn 

VA competencies for 3- 
and 4-year-old 
endorsement area 

 

VA competencies for 
PreK-3 endorsement area 

 

VA BK Competencies for 
EC Professionals, ECD 
Alignment Project 

II Understanding Child 
Growth and Development 

Practices based on 
knowledge 
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 Reflection on own 
work 

 Using collegial 
differences and 
dialogue to reach new 

shared knowledge.  

 Engagement in 
informed advocacy 

based on knowledge of 
policy issues, ethical 
issues, societal 
concerns, and 
advocacy skills. 

 

 Collaborate with other 

professionals, families, 
and community 
members to enhance 

the development and 
learning of all 
children. 

VIII. Teacher 
Qualifications and 
Professional 
Development 

Knowledge 

Professionalism includes 

advocacy for improving 
the quality of life for all 

young children and their 
families. 

 Professionalism 

includes the ability to 
explain professional 
practice as it relates to 
research, theory, and 
professional guidelines 
and standards. 

 Professionalism 
involves the ability to 
clearly articulate the 

significance of the 
early years and the 
value of early 
childhood education 
and care programs to 
families and to the 

community while 
working 
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collaboratively with 
families, colleagues, 
and community 

members to develop 
program practices and 
policies that are 
responsive to and 
appropriate for 
children and their 

families. 

 Professionalism 
promotes leadership 

skills that enable early 
childhood 
practitioners to 
develop skills needed 
in order to advocate 
for high quality 

programming at local, 
state, and federal 
levels. 

Practices Based on 
Knowledge 

Advocate high quality 

early childhood care and 
education programs that 
serve young children and 
their families. 

 

 

 

 

 




